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I. MULTICULTURAL EDUCATION: A HISTORY AND OVERVIEW

Multicultural education is a‘felativgly new and distinctly differ=-
ent approach to the preparation of children for their role as'ﬁitizgns
in democratic soc Ey :Thi; fifsﬁ chapter offers a brief overview of the
historical roots of the approach and a descripti@n-éf the versions of
multicultural education currently offered by a variety of educational
organizations. The second éhaptér p;avides a:diécusgﬁan of the guide;
Lines that some authorities have suggested for a multicultﬁral'educaticn‘
program. The final ghaptef presents annotated lists of m rials that

‘schools.

Hlstorlcal Background of Multicultural Educatinn

From its earliest beginnings, the United States has included a
variety of raeial, éthnic, and cultural groups. In one respect, -this

Lultural diversity has been regarded as a natural asset, the source of
thaﬁ'ﬁniqué vitality which has enabled the United States to meet new
challenges successfully. On the other hand, as Lazerson (1978) points

out, cultural diversity has also been viewed as a threat to the uniﬁy

and social stability of the nation. How a political Entifyiéamprisgd of

¥ =

many diverse groups could functiﬁﬁ as a cohesive whgleﬂwas seen as one
of the :ountry s basic problems,. one- which the public schools bore some
responsibility for helping to re-nlve.

These conflicting views of cu ultural diver51ty have SEfﬂﬁgly influ—'

enced 20th céacury_eduaatiogal policies in varying ways at va:ying times,



i

The view of cultural diversity as an asset is represented by educational
models based on the concept of cultural pluralism. The view of cultural

diversityv as a Ehfeat is represented by models based on the concept of

%5% milation. An under ing of these different viewpoints and the
Eduiaﬁiéﬂal models based on them is essential ia building a foundation*

for multlcultural education today. 1In this section, both concepts will
be examined. Unfortunately, the discussion cannot be divided chronologi-

cally because the two concepts have been inTertwined throughout the

W

=

history of this century. But Nathén,glazar (1977), Ersfessﬁr of Edu-
cation and Social Structure at Harvard University, has suggested a frame-
work that may be usezul As indicated inﬁFigure 1, Glazer sees total
assimilation, called for by somé majority persons in the early 1900s,

-at one end of a continuum. At the other end is. total separation, de-

manded by some minority persons in the 1920s and called for again in

¢

the past two decades. Between these extremes are several forms of
zultural pluralism, a égnéeptsthat has been defined imn various ways
over the years. Because assimilaéion has had the most prevailing in-

5 s‘;ﬁ .’
Assimilation ‘ * ' .

Assimilation, as the term ié used here, meaﬁs the incorporation of

minoricy persags S0 completely inta Ehesmaiﬁgtream that they cannot be

disti.guishéd from other persoﬁs in that mainstfeam; in other words, they

disappear into the majority (Clazer, 1977). This was the eduﬁational
: .. Ty

[R S
s

ideal of man¥y péréans during the late 19th and éarly 20th ggﬂtufiesi

~}

]
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- te - During this time immigrants from all over Europe were stfeaming >
i uring N - §§ , ove P , LT2NE ;

inte the country in fESpDnEE to the job appattuﬁitieggbrgﬁght abouf by .

éhg Industrial Revolution. It was seen as the schools' rgsponsibility
to jékélthé ch£1d§én of these immigrants iﬁtaéAméticansa Some gaw the
b | - . s . . - * -
process asgéié of,agcultutation;athe schools should ﬁelp the EhildrEﬁ
. = - . o
- ' to became méré 1like the white, Angla%Séxon majority. Others, hgw§ver;

= 1 . &
i L] Y

- * called for full assimilation. In the wé;ﬁs of one ﬂGEEd educatcf of ‘the

1
o

early 20th century, Elwood P. Cubberly, it was the task af'the publiﬂ'
schools to "assimilate and amalgamate these people [immigrants] as part
: ; , S Lo

=

of our American race, and to implant iﬁ their childEEﬁ; so fafiag'ééng
a3 . be done, the Anglo-Saxon conception of rightaousness, law and order, . , T

and popular ggvé;nmént" (cited in Herman, 1974, p. 13). ‘Thus, ‘along
4, S =, o s, ‘ - i
" with, the three R's aﬁd'thé English. language, the schadlsrafsﬂﬁwefé ex- *

pettéd to téath children how - Americaﬂs shﬁuld behave and:what Ametizsﬂs

L=

E

oo should value (Cardeﬂas & Fillmate, 1973)

The melting pot theafy, whiﬁh cam& into vague at abaut “the sﬁm%‘

1-
time, was a variatian on thexassimilatiou Ehema. This theﬂry, drawn

'-‘;

from a play of that name by Rgggiaﬁ immigrant Isragl Zangwill, called

L

=

ot for a new Ameriﬁan 1denti§y “to whi:h native bnfﬁ and immigraﬁt alike

s *would ﬁontribute and in whiech both would be assimilateé. The contri-

butigon of the many diff rent groups that made up this countfy would .
¥ . . . N . - . £e -
" be blended togéthér and aut of the mixture would come a new, and distinetly .,

Améritan,'cammnn culture.

2=




L4 =

= *
For sorme vears, Ehé apprcpriatengss of assinilation, whether 2o a
= 2% ) B

2 #
=

preaamlnantl} Angln—ga\@g culture or to one that came atout as a result

af the- melting pct, Egmainéﬂﬁtﬁques tioned. This was 'true in Edu tion
= . : ;

and in Dﬁhét fields as well. Glazér (1977) malntalns that it was not

o

only rhe position of cangérvative, ethnacenifiﬂiﬁmeficans but also the

\.
»

‘ Qﬁe aken by those Americans most sympathetic to the new imﬁigrsnts.

Iﬁdeed,~it was €ven the position espoused hy Ehé immigrantg themselves.

5

Ehé‘fulf;ll ent af the Améiican Dream that had brcught them to the New

Warld; A ‘-..i - : _ P ) .

Y. :between tnemselv;s and the AmEtlcans wauld be over- 7
3 come and that it was  only a, matter of time, hard *

' work, -and mgnumEﬂtal patiéﬂte until one would no
lgﬁger be_seen “as féreign, strange, and as a )

-t perpetual dutsider who remained a threat.- The s

American Dream and Melting Pot promised that we ot

and they would together fuse into- Americans. Tt

was on ‘this promise that the immigrants wagdred .- _. o
their futuree aﬁd those of their, quUIE children.

The pressures for conformity A provlded far

"~ 1éss motivation or impetus for Americamization ; P

By - =

bhaﬁ ‘the Americaﬁ Dream, which was based on hépe. (p., 33)

FIBE success of assim;latian as an Educational policy also re-

E] 5

maineﬁiunq;eSELQHEdgfar’many yearss Histariiﬁé like;LanenEe Cremin

- LI .,\ E

(1977) state that the Schanls, by preparing immigrant chi ren for

their adult role as w@rkers, did indeed help thew to fu;fill the

: éﬁérican Dfeaﬁ; In adﬂitiou ‘to teachiﬁg them to regd and write English

ol . Y

and'ta -do siﬂplé arithmetic, the schools also exposed students,ta the .

. *
/ £ # i % ‘s’g

norms of the workplace - punctuality,,compecitiue ess, adherence to

H

L% ]
N -
@

Lo

_As Stein and Hill Cl§77) point Qut, fﬁe immigrants saw assimilatian as .
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riles, cooperation w th people other than kinfolk, achievement, fair

play, merit, and respect for auzﬁgfity (Cremin, 1977}.

As a result of

' these efforts on the part of public educatién, many second-generation

AN

immigrant young people enjéyed the same opportunitie

My

'materigl benefits (Lazerson, .1978; Newmann, 1973):

as their Anglo-Saxon

‘ounterparts. Particularly if they weré willing to put aside all vestiges

#0f their European roots, they found that they too had access to America's

During the past: decade, however, rev151an15t hlstorians like H1ch,é;

Katz or Clarance Karier have presented a different viewpcint*ﬂ=They

claim that rather than helping immigrants fulfill the American Dream,

PRI

schodls actually served ‘to keep the mew groups on the lower rungs of the |

American sggial and economic ladder. Katz (1977) pain

ts cut that the

publ ¢’ school was d551gned to provide social QDﬂtrOl and to prVEﬂt

unlimited upward mcbiliﬁy. He offers evidence that ghe*sch@als préﬁ

E £

s . : 1

&

cerved the existing distribution of power aﬁd':escufces énd permitted

atisfy minimal

sn&ial'démandsi Karier (1978) polﬁﬁs out that "the Americanizhtiord

programs. which appeared in the public scha@ls were
al education which tracked the immigrant youngster

into

linked with vocation-

relatively Low- -

skitled ogccupations” (p. 110). A study conducted by David Cohen when

s

ne was co-director of the Harvard Center for Educational Policy Studies,

offers confirmation of=this positian. iCohen (1970)‘5ta€es that large

- . 5 B

ﬁuﬁbers Df immigr -ant pupils aﬁrived in urban schcnls at about the same

L= © . =

time that IQ aﬁd,aghievéme ~fe sting, Vacacignal educadtion, and the move-

ment to diversify iQ§tfuctiaa and curficulum,bégan to emergé.' He found

& 7 = -
- ‘ = ) —
.. - . (i3
g ) =
* - = ,' i~
‘ U ' 42
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"m@re than a little evidence Ehat théSE practices were employad - if N .

R not conceived -~ as a way of PrOWidlﬂg the 1imited edugation school

= -k

'“'*;T'””EEE-éfEen;ﬁhﬁught‘suita@le for chiLdrén from Lhe lawer reachas of the -
.. o T &
ocial, rdEf“ %p. 25) Cohen's study shcwed that children of central

et b e ¢
] Ty -
and Sguthern EUfopean immigrants, in partlcular had diffigulty in:

: |
\ school. They were more likely to be classed ag retarded than were

S their- native—born white classmates, they alsa ségred lower on measures

of academic performance ‘and were more 1ikely to drép out of schuul.
. 7 - 1

., i '% ' In the historica; dialague ap assimilatianj'thé_viewpeint of the :
-LQHWTziq:W;éi}’io'i haS;béEﬂ called iﬁEﬁ question. In a recent bcék ‘Diane
Ravitgh (i&?B) mffers zevidence that immigrants and their dEEEEndEﬂtS
- werg abl;*ﬂa-mave upgbath socially and e;anumigally. Qne study whizh T i
R z’zshé cités iﬁaig;, hat by the n1d-1960s white éthnic minarities on the.

= oo L=

%ﬁ"lf,lz th;e enjayad ghe same agcupatianal Gppaftunities:ag d,, whites‘af o .

L L — —
P Ay F} — R

Another repozt noted by Ravitch states_thﬁt—the — ifi' —

a’_édiWﬁiEEfAngla—SaxOn;Pratestagt_gfoups;iﬁ te:ms af aveyage 1ncome; 2

. o
German Gat lics and Polish

>'eneﬁngpr :hildrén of othar taces. The saciolugists aﬂd




that blacks, Asian Amerieans, Hispanic Amerieans, and Native Americans

LI 1 -
5 - .
& 8 L

would remain separate entities in the American papulation (Joseph 1978~

.~ . 779). “But as Glazer—(1977)—and-others (Banks, 1977a; Loo, 1973; Park, 1973;

Uno;/1§73? Yee, 1973) pointrcﬁt— this assumption.did not keep some racial .

nminorities from seaking to bezam& as mu:h like the’ magarity as passibie.

ﬁ_The above authorities have z;ted a number of cases of black or Asian

"

Améficans'becomiﬂg'sc Anglicized as to be alienated fram their own

familiea and e;hni: cammuﬁitias_ Té'usECpruiaf Eérmsl they*bécame

"oreos'" or bananas == b lack or yellaw, fgspectively, ‘on thé aut51de,'

-and thﬁé on the insiéé;{ Dnly their zkin célor'prevented Egmplete

ié%similatian. But be:ause of their skin :alor, théy ;antinued to suffar

Z

the same discrimination in émplcyment and hcusing as did theif less
Aﬁ§1icigéd peers. Thése ctitiés suééeSE that the'promises affgfad by -

the assimilatianist palic;es of the publiz schools and DthEr societal

-in szi tions remaiﬁed uﬁfulf;lled for- nﬁﬁwhite citizens. Banks (1977a) "~ T

aubmits that it was zhesa unfulfllléd promlses wﬁizh—were7a—ma§or»gausg_;;_f

‘# EX-Y . §

.of the civil rights mﬁvement of the mid:lSSOs and 19605. T

& a

Cult tural P 1ural15m

"Duﬁing Ehé-ﬁériad 6f the civil rights movement, which many author-.

itiég date'ff@m the 1954 Sﬁpfgﬁe ch;é aECiSiéﬂ'GQzEfOW§;3} iépeka,-

laws were passed Ehat fgfmally mandated the end of racial discriﬁiﬁafi;n

in the voting baéth and in public facilities as well és in public séhoolsi

5.
&

some significant so;iallchanEES; One of these:changes was EhelngWth of

With varying degfees»éf .success, these laws were Eﬁforced bringing about -

¥
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racial and ethnic pride. With the devalcpment ‘of pride in th21r own

race and culture, many minority persons. ccmplétely rejeited assimilation

=

as ‘an éducaﬁianal gaalg Instead, they called fo education based. on

the cancept of cultural pluraiism (Arciniega, 1975 Valverde, 1978).

Cultural plurallsm is a ‘term that has almost as long a histary as

9

"assimilation, although its meaning has ehangéd over the years.- Glazer

i

(1977) indicates Ehat cultufal pluralism has been d ned from two

diffgrént;parspectivés; -One perspective argues that people in one

P Ll
=

althaugh their specific custgms may vary, eréfafe, no- one shnuld be

— ’
subjected to prajudice and discrimination. This kind of cultural plura-

lism is closér to the assimilatian End of Glazer' s ;ontiuuum. (See

H

'Figufe 1.) The second Viewpoint asserts that ethnic groups do differ

& B

' ?réuﬁ differences are not cause. for antsgaﬁism. -ca lﬁural pluralism seen -

%

= L & ————

i { .-7 ' r : i
The gcncept.af cultural pluralism fn educat;an, originally intras :
- - ¥ : ‘
duced by John Dewey, was dEthEd from the fimst pe;speztive.*flt rgp!
'fggented gn~eff@rt to reorient Ehe assimilationypﬁacéss'scstbgt.the

immigrants' t traditions would Etill;bé respected and they W@ﬁld;notfbé ’
- : tequired to give up all aspect of their homeland cultuyre in favor of

. the majority culture fButts, 1978). In a pfesentéti@n-ta the National

’,

Edugatian Asgo:iation in 1916, Dewey 1is prGftEd to have said Ehat anyone

L

R . - - N i . . -

éﬁhnic group are basicaliy Eheiéamé as-pébple in,gnyfether ethnic,gfcuﬁgﬁ'

- 1cont1nuumg . ) L. T ‘- B,

_ “from one_another and that=thay;haveﬂa;fight,ta befdifférent;»theréfbré,“i:;mlff




#

. cultures must ﬂ@nfarm is a."traitor to an American natianalism (cited
7ﬁfin'E§p§n! 1974, p. 50).

e, ' One of the strqnéést advocates of the second type of cultural

pluralism was Horace Kallen, author of Cultural Pluralism and the

é@eri;én Idea (1924). Kallen maintained that the United States had

always been a pluralistic society. He reminded his readers that the .

' Piigrims had fled Holland and come to America $rimarily because they
feared lésing’théir ethnic and cultural identity if they remainéd in

the Netherlands. KXallen bélieved that those pEfSQnE who had come to
America 200 or more years later should have the same right to pf;serve .

o ' ‘thedir identityi Although Kallen. did ngt add:ess the subject of ra ,l

3

ﬁgminéritiés, hé didfurge that white immigrants be a;lowed Eo develnp

-7 their-own—cultures fully and thus LQHETIEUEE to the IiEhﬁESS of the.

o society (Kopan, 1974). . _ ‘ o

he Eulturai piutalism conéépt as desc ,r ibed by Kallen never drew .

"
=

énaugh supparteza briﬂg about actual Ehanges in the public schoals of

— = . -

h < his Eime. LA farm of. Educatibnaf cultural Plutéliﬂm*héwe¥&EFJE§L, .

:imﬁlémented in thé;lgéos whgn.the=fagist policies of Nazi Gérmany made

¥ u

T American Educatars aware;of the need to intrnducé "toléfaﬁce GF other
groups “into the scha l cuzficulumg Out Bf their awareness came the

"intgfgultutarieéucatioﬁ? movement, which Glazer (1977) term5~a’;wgak".

. . -i'f‘ ) _ ] : 'i

form of cultural pluralism." _The movement was based on the assumption
3 ) o

: . A . ) [ N - .
- that e ~ryoné should be tolerant gf racial, religious, and cultural: ~

&

el
s




differences. It fecegnizéd that individuals should be free to practice .

. those aspects of their culture which did nct Cﬂﬁflict with democratic

[} a

principles. But the main emphasis of the movement, according to Glazer,
" was on creating “the kind of siéqa;icﬁain which differences among groups

would ‘be ignored and perhaps might eventually aiséﬁpeafip Thus, inter=
- 14

cultural education was not far zgmzved from the assimilation side of the
céﬁtinuum; | |
éftéf World War 1I, even Zhig weakened form of cultufél plgfgliém
- faded away in most American échégls.v Instead, the émphasis was once

E

égain 6n ccnformity‘to a single pattern of American behavior, a cir-

o : atmasphere of the lBEDs; Dﬁring this decadé, however, the seeds for the
i next eméfgenée of cultural pl ralism were SOWﬁ, w:th thé beginnlngs of

demands by blatks féfaéﬁ?éﬁl chanéé to bé*iﬂtegrated inta Américan sogiety.

+ In ially the démands nf black Américans were based on ihe eultgral
pluf&iigm perspeetive which a:gued'against discriminatign on thé grcunds

H
= Fl

that all people are the same, fegardless of race or ethnic background.

LA

= . Ihe legislatian developed at. this time as a resuit of the demands alsa
g1 TS =~ . . ) .
’ reflects the assimilaticn viéwpoinz. The language f Eh Brown deaisioﬁ i

in 1954 anﬂ'evgn that @f the Civ1l nghts Act of 1954 calls. gpon puhlic

institutions;and faciaities t,-be golgr=§}ind" in their dealings with .

the public- B@t'thé eﬁéﬁts of éﬁé latér-ﬁﬂs - the mafahés, the' demon™

7:f75tratian$, and cher aspects of the Etrugglé to implement thé Civil 2o
e Rights -Act —— brought. abcut demands basad on thé ather pérspeetive of |
- . N )
'gﬁ E ]
o1l
. 8 E 1i?!




cultﬁtal plurélism,vwhich stresses the:tighﬁ éf éthnig gfaués_tc‘bé -

- F = é
‘diffe ent and ta preserve their difference it out fac ng discrimina=

tigni Some gf these new demands went even further, they apprcached the

i ow

séparacion Eﬂd of Glaser s continuum, o o , * . .

=

Eggafatian
ﬁ’ Separation, like dssimilatiﬂn and cultural pluralism, also has

”‘roots that go back to thé éarly part of this century. ln the early H_’- -

s =

\
19205; for example,’ Marcus Garvey called on blacks to sepafate and .

a

© " form their own nation. In the later 196D some of the fore militanté

black spékespergﬁﬁs.%lgcﬂcalled for complete palitical aepétgtién, but
they were few in number and ;hgitgséonse to their rhetoric was 1imited;
:A number of mihority leaders who abjured political Sgparatiﬁn, hgwevgr;, , .

~ did ‘advocate an educaticnal starce that was much closer to sepafation
'Athan E@ éséiﬁti&tiéﬂ! fhigastsnééfwas @rédicaéedign-thé%;déa that -
= o = i N vy

sla:ks Mexican Americans, and Vative Americans -- as opposed ‘to white .

= s

immigrants whg comie En this :auntry v@luntarily — are EQlDﬁiSEﬂ -

: pecple; Caloniged péuple seek freadém, not s50- that they can béccme more.
itlike their calanizers, but so that. they can develap in théir own way,

’ thérefore, the adVOEaEES of this separatist pésiticn called fof .a veary

different éducatianal appfcazh - —— 0 ne based on whaE Gla;ef térms "y

e 2T .

© strong cultural plufalism;

C o=

' This fnrm Qf cultural pluralism, accofdlng to Banks (l??S),xémpha— e

BN
¢

" sizes the minafity culture almgst to the exclusion of that of the

'majgf%ty; Advagates of this appraach'argue that 1éarging matgfiais

N



- e N o - o .
N shnuld be cultute=spe¢ific and that the gaaléaf che-curriguluﬁ’shoula be -
. Eo "help the child to fuﬁztion more successfully within his @r-her éwn ;
ethn_eaculture and hélp to 11béraéé_his'aféhef éihnic gfghp from 0ppres—
———"siﬁn*m{Banks;—1975-p. 1?@%~=—Ihey alsn assuée that in_ order to learn .. %EEH
" effgctively and to develﬂp positive seifsaoncepts, minafity ch en , ";axix
wauld*ﬂéed_igachgrshgi their owﬁ,;aﬁa ‘to -serve as role mnéelsg )

A number of educators and social scientists, aitﬁaugh_sgﬁsitivé to
the concerns expressed by minority groups, reject this third form of

assimilation has al

cultural pluralism on the gtounds'ihat it ignafés how much cultural

" Dunfee, 1979; NCSS,

ady taken place in American society. (Banks, 1977a;
19765.

But they also réjéc::thé‘assimilétionist
~ position that calls, for the

g

saiialigatian of all- children into a common
S ! :

erj.::an—tﬁh:uré and’ to Q‘\?Eflﬂék the - uniquEv culﬁural cha a::te :Est.i
othef ethnié ngﬁpS have contributéd In plaé f either of thgse two
o o extremes, thesa éducatorg and sﬂtial Ecientists have sought to,dE velop

P oy o
othér fespgnses to tbe gﬂucatignal:ﬁgggefnslof minorityﬁgrcups! v S
e - Recent De:

nt Developments Rela;ed
PO E o

\I"’J

i

P
E #

H 1 icultural E@pqstiég

-

Hany of the pragrams that grew out- af respﬂ
T

-

s_ta miﬁafityiéfaup
cancefns are still balng used 4in schcals acrags the couﬁtty (Washburn,
: They haVE cted in

ff
l
Eipnsagd

a,iaus ways ﬁhe Cﬂnﬁépt of multizultural ‘educa-

tha:efera, will be briefly dés:ribed bélaw.
these résgonses include.

&

The méjat fﬁrﬁs af ! E
compensatafy pfogfams, thE audiﬁion of miﬁority"
figures to the fegular course

e
R

gf study (e.g., includ

Tax

lack, Hispanic,

=




LY
a

and Native American higtnrical figgfes in United States hist@ry courses),

and minori:y ﬂtudies (e.g., black Literature or Chizaﬁn histary)

@

Campensatary ang:amsv .- -

A major area of concern for many minority parents has been the

. ) . y

. failure of their children to do well academically -- or as others = .

schools to

I

(Barnes, 1974; Garcia, 1976) put it, the failure of th

educate miﬂgriﬁy children. 1In response to this concern, a number of

,caﬁpémsatory programs have bégn developed to help i{mprove the academic '5A' t- 3

. #

patformance cf minority yaungscers. These ’rdgfamg are based'an the

R N .

premise that many such children may have 1nwer achievement rates

£

L P e -

aigédgta that apprcpriate fof chil- : -

s ) i

re ﬁéﬁdi;appe& whﬂse

a

dréﬁréf their=ageﬁ The term inzludes childten who a

' ? e

o ’ needs for ‘special éducatipnal assistan:e resu 1t from m poverty, neglegt, Tl
- : -
i — d?linquEncy, or cultuIal or 1inguistié isalatian ffcm the cemmunity

*

at larga. e : ‘ ) o
= % o=

- 5 . N - ‘ P T . ]

PR _,’-¥= The effecﬁivaness of compénsatoty pfngrams in‘?ramoting academic

o ,ééhieuament ig a;ha&ly debatéd’tapic,_@aﬂ the ﬁge_hgnd@ a=1977-78

" co 'gressignal heatiﬁg on' ESEA accomp ishmants tepgrtgd that Title I pro=

.i! - R

grams have bEEn extremely ff ctive iﬂ Enhancing }he achievément “of

e parti:ipatiug studEﬁts“ (Eitéﬂ in Halperin, 1?79) In additian, a fecent--f

— < o .

tepart fom the Tff;ca of the Ccmptraller Géneral Qf thé Uﬁited States

1S - N . ‘
e : . . . ] .=~ 2




r(lé?S) claims that raseafch.résults show that children who paftiﬂipated

in Early childhecd campensatary prngrams were fﬁund to be held back

" in grade léss-often during their schaal ‘years and demonstfated superior

Ential Emotinnal, Lngnitivé and language development after Entéring

4did not have a lasting impact, leading tif

school cnmpared to Similaf groups of contrgl children" (Ccmptfellef, o
1979 P 3D)
On Ebé other hard, David and Pelavin (1977) fgpott that their

able data subsgantig;ing shariftérm efféétivenéss, fggnd little re-

“search on sustaiﬁgd,effégtivéﬁess. Larson and Dittman (1975) in a

fféyigé of;lité:gﬁyfeipertaining to compensatory education for adoles-

cents, ailso- repcrtéd a scarcity of reseatch reports. The material Ehéy’

b

: didffiﬁd,‘héwever,*indicated'that'eafly,ch;ldhood éhd primafy prggfams

E =

T

 thE Efféctivengss of cﬂmpensatory eduzatian to the’ zonfusion abcut what

L . B . : _\;

is meantsb? effectiveness. In their gtudy of campensatory progfam

evaluatioﬁs, they fauﬁd thafifhe sténdar35=f§£=judgin§ success fariéd—'

with’ scme based on gfadeﬁequivalenc and chers based Qn percentile pcints.

The Eime_Pgricd on g@iéh"the evaluatign WESfbaSEd alsc vafied with "fall=

. fxftgeféll estimstes'af éEhiéveﬁéﬁt caﬁéisteﬁtlyrgnd?éften_substantially- o f_

,-1Qﬁé’;thaﬁ the fallﬂEOﬁspring Estlmatesw (David Eelavi 1§77, éi 42).

These sami.EESEEIChers fnuﬁd some programs did show a sustained ;mpsct,_




‘Some researchers have,taken a different approach and have examined
the effects on minority children of the labels “culturally deprived"
1€ &

-ar eduﬂatiOﬂall d; advanﬁagééi"_ Jones (1972) notes several studies

which showed that significant nﬁpbers of min@tity children perceived .

@

G pr@grams and wiﬁh Ehe-éffécts of labeling Eh,la ﬂqas "culturally 2

. #

=7;iv2.;‘ (p. 293)_» L R

o Adéition af Minorities . - .

. negativexdescfiptLOnsg . He also_states that §cceptanc2 of such terms

as self=des£fiptive has been found tawbeiassaﬂiated with lowered atti-

tudés'taward sghoeli Mgraaver, teachefs J,and - caunselars hold clear
2 . - :

sterentypes abaut ﬂharacteristics and atrituﬂés of childrén s0 l,bgl d.
:Unfartunately, most af-thésé characferistics and st otypés are nega-

= . "*Educators concerned both with_ the EEEEGtiVEné5§!g§bcampgngggory

=5
= .

.Y B Y

disadvantagéd" have 1oﬁked far other ways to help minaritf”ydﬁnééters

.;azhiéve. Scma,xsuzh ‘as Carégnas and Fillmﬁré {1973)7and Ballestéros

CIQ?B)i’Suggést tha i”s ead Df Expecting minﬂrity children to do ~all
the éhaﬁgiﬂg'in ardér te fit Anglc-American gultural pattefns,
. UL . AN , : :
sghoalsgshauld’explare ways of,chaﬁging theit prqgfams and educatiﬁnal :

3 ° i,

xfbeGhaﬂﬁé foered by these educators have affectéd ‘the cﬂnceptualigatiaﬂ

e
3

/@f multl:ulﬁural aducatlon.% . : ‘vg

a -

; Anﬂthe: Eancern expregsed by many mlﬁafity pstﬂts has beeﬁ the .

‘ failufefaf ‘the schﬂq} EUﬁfiEﬁlum and instruztianal_maté%ials to reflect

FE R AT e S L R T T R g Tl AT eI el T3t TR AWt e T T T R rm St oY e L SR g e T ST R g

7tha terms “’ulturally disadvanﬁégeﬂ"and-"cgltu:ally~depzived” as. q;{;;;y,

3

¥ = \ : -

“apptbaches to azcammcdate cultural diver % Many sﬁécific*sugéestiéns :




.ok ) a4,

thé presence of minority peaple in Ameriéanrsociety. "Prior tééthé ﬁast

R decade, Ehé zhildren pizturéd in most readi g ooks* ere usually Whige‘

mastrrif nat all figures pcrttayed in histary bogks were wh%te.

o~ ’ D ckaman (1973) maintains Ehat gtudents gf chéf races in;érpretéd

Ehis to mean that, théy ﬁauld nevef coﬁfafm to the Amerigan ideal and -

therefore wered not an integral part of Amer i'"nﬁéEEiéty?ﬂ.( - S L

. ) , _ According to Banks (19775);;maﬂy.schcals res Qnded to this :oﬁcérn

by simply depi:ting minority figures- in the regular —oufseg Qf-studyi
SRCU New feadérs were pufchasgd that pictured ¢hildren of all EEEéS.- Teachefsr

added mino:ity haraes/heraines to thE Angla—American ‘ones alrea&y beiﬂg

£

f~studied* so tha éh;ldrén learnéd- abégt Crispus AtEuﬁks in additinn to

Thcmas Jeffgrson and celebratéd the birthday nf Martin Luther King, Jr.,
e

! : _a%x 11 as that of Abraham Lincaln. Banks terms this the 'hefﬂés an& .

ha1idays appfﬂach one that he cﬂﬂsiders to hé "cléarly insuff ent "

S bgcauge ghildren learn little abaut the experie, E_éf a tot 1 grnup nf

B == e - -

iheamthey=anly_siudg i ts Qutstanding figuras. Furtherm@fe, as

Drew might be studied but Nat Iurnef and'Malcolm X W§u16 anly be nated o

i’ passing, if méﬁtinnéd all Gay maintains that Eurh nmisﬁians .

M’L

13 £

paint a digtartéd pictufe of a mim:rity gfﬂup as -a whole, ﬂ

=

Hinority Studies S N ] ! e ot

&

;; oo ’_ - 86 ome edgcatcrsg fécggnising the inadequasy of simply addiﬁg minﬁrity :

‘£4, gurEE ta existing curricula, ﬂevelapéd‘uniﬁ \or courses exclugivgly_

s

.- . - devoted’ to ‘the. study of i given mincfity group. Ihegeffegﬁivegeés of thése'

.




f

. ’ 3 ggursesjhlike the effectiveness of ¢ ompensatory pfngtams, depends on -
B . - . - : B = J : .
’ how ane'defines'thé outcomes desifedi A few sﬁudies have measuted ‘how
= i w . * .

binstructianal materials relevaﬂt to a miﬁnrity grmup affe;t the self=
%. concept af zhildren Qf that group™ (Grant, 1973' "Roth, 1962‘ Wagénér,'

o ;*1976@ Yaﬁkey & Blagkwell,_197§5 Yee & Fruth, 1973). In each case the'

N effgcts were pasitivei ‘Some s udi' ’(Grant, 1§73* Yéé & Fruth, 1973) .

alsﬂ  showed an’ incfeaseuinbazadémiﬂ a;hievament as. a fEEUlt of ‘using -

i e .

e ethniéally relevant material*

' Cuban (1973) Hawevgr, ‘raises some- questian about thgse ﬁutcpmgs,.

R o : [

" He suggests that courses in minari ty studies have .less e ff ct on chil= L.

=

dren s self-es§éém thaﬂ does the way iﬂ which ;hgif families teach theni

= - 13

to deal with sociétal discriminatian{énd prejudice, ﬂatdenas and

- . . ﬁ é ’ -
- Fillmare (1973) alsg express reseratigns. Ihexip@int«uut that aften _

e .

.such courses devel@pﬂ_ﬁhe ﬁarfaw pc:int nf ;vigw of- the tﬂim;;,r= .

i =

1;y group with which the ‘course is cnneérnad‘ thus,-instead ﬂf helping

&

minarity childeﬁ to see tﬁemselves ag part of the saeiety as da whaia,e’;

; %uth courses simply agt as 'anather=set §f1blindéis - black or bfawn,

o i- *

ﬁe:haps, inste&d of. white; but. bliﬂdEtS nanétheléssi

. Bath=Cuban and Banks (1977b) faise questiens about the emphasis bﬁ'*WE
‘ o : éognitive learning :haractefistic cf msny mi;a:ity étuZ?es cauésés. |
e s “Little or no attenticm, they cantéﬂd 1s giVén to attitude’ or Ekill
s dawalapment. Fufthermare,;;ha facts Ehat are presented OftEﬁ fﬁaus onl?fi
; :“ﬁ _ ;,‘ oﬁ exati: cuszams or other sup§rfigiai aspe:tsﬁaf the gfuup. Thgé: the
! . major activity Df a unit on Native!Americans-mighi bE building é tEPEE:%ﬂ’
. . i » : . . ) *

x."




4 - e Ly 7 o . N o, o A - o . L
1 ) . s ¥ . : . . |
' or the study of Mex E Americnns might center atnund ‘a figsta day w1th . .

= =

S .the schanl cafeteria SEIVlng facos ’ lﬁstead af;hamburgers -- what - - -
‘aBanks calls the'" gpeééKand ghiﬁiins" appfcath— ‘Such praétices serve

. EOY
= . _ £ .. . £,

L - E£0 :eiﬁfafce existing steregtypes as well as thé idea .that Native . .

. L = ) . o

?'p Ame,ic ns or Mexiaan Agéricans care ﬁob an integral part of the U.S.

1977’.NC551 1976) - ; . - e , .

cultuz& (Corﬁes, 1975 King,

" L g £§rtea (l976) aﬁd gthers tSarpenter & Turney, ,7 SS 197&) alss
: - .3 | I

'~;= . point out difficulties thst may arise with courses which attémpt to deal

- . s %

g of mincgity life. ~Th3’r c’ursés =L§u .

:EEJ . with more tganrthe Supéfficial aspe
R K 'may dwell on the prablems tHat a parcicular minu;ity gnaup experi ces
, 'l

L | . (é g., the lafger ngmber of unemployad Blaﬂk yoath) and averlcok entirély

s =
\

- 7 ' the. aspects of American sacigtv which have :réated the problems for that
S . = -, ;

gfgup " The courses may alsa fsil to teazh the positive conttib&ticﬂs C “;

that rhe*minority gfaup has made to the society, thus contfibuting to .

further misundérsianding about the rcle of that minorit ty in-the’ natiaﬂ

- 4 & »

Lo ' as-a whole. ° . , : R tr 'Z:. £ e . .
: . . ) i_ . ,. * - . i' ‘\ 7 . ' _‘_’i' ) N =,
In spité.éf:thése potentialipfoblems,«many=mingrity studies courses

~4 ' - o, - o . ] . ‘ .

have met some of the concerns: exptessad by- minority gfﬁupa. -They also
e = ; '}F"’ B -

have-hgd anothgr important effect on‘edgcatiaﬂ iﬁ general \éﬁé?’héﬁé;é: L

§ = A = B
= . *

given impezu& to a new educational ideology ‘that bgg ta téka shape. in

S the early 1970s. .- -i>§i o T 'i;f:'f;ﬂ*?:yzgi :

iThis new iiéolégy is more Ehan simply a respcnse,fo mincfity prabl

It gaesxfurther and attempts\to deal with what sama eduzators pef 1 ve - e

* i

. E 1 R - =
I 4 . . . . . : i

" . =, . 5%

o,




!_citigéns of su;h a suulety.: Dne such man&ate is the thniu Hegiluge
xj:lrec Enizes tha§ the Uﬁiued Sﬁates is a multlﬁthnlc suciety and chaﬁ
rvafluus ethnir: gruups can Euﬁtribute to "a more harmunious‘% patric:tirc. o
dissemin%tiunuf uurriculum matarials Eﬁd teachér=crainiug'pfugrams in

,1e§hni: studies as well: as fnr the promutiun of a variety uf schoul ?ifi{:';

-“éuluufal?agtivitiesg'7" : ,/’-ﬂwgég

“E’amples uf such statéments arg giVEn in Figure 2. r‘v e o Y ;,

ii4h ’»b : 5
: u:ganlzatluns and 1nsti§utiuns develupgd appruaches that attempt to R“wa -

' :EE; ect ;;\%ccurately this uuuntfy s ethnic diversity. Thé apptuaches ‘?ﬁ'?‘

"have been des;ribed with a variaty of termé, including “multiethnic .

l
7.=-
:l ;atufel. : - . - o , : SR

= Lo i . Y

!culuufally diverseféucléty. 1t may also-be éﬁﬁéigéléi%a rgspuu%eitu?

-

¢

natiunal audéséate.maudates Eor pfugrams to help'childreu Eégutiun as

Studies Prbgfam* A" passed by Cungress in 1972 whtth ufflcially

=

a grester undérstanding by all citizens of the contributions of the
¥ - l‘

#

and cummitted pupulacé. Tha Act pruvides for the deuelupmaﬂt and
- ﬁf.

" P

Ihe early 1970s l u 5aw a majuréty of statg dgpautments uf Educa‘ .

L . v T

”iticﬁ publlshing goal d@uuments that indluded stateménts relatad tu S i" 5

B

Eluﬁ for a multlethnl: ‘and uulturally divefse SDElEEy (Ribble, 1973)

5

He. oA B e . : :
) : v . - W, a P * 4

T . T . - . s o
\ “A-Wérking Definition of Multicultural”Education . =~ ~ . = o

B In\\espanse ‘to these re:ent hational anésstate‘ménaatesi3éducatiun§l' ' B

B

éduuétién,"_" thniec studies;" "edu:ati for cultyral awareness," and
multicultural eduéatiun -- this last, the term mggt uftéﬁ,uséﬁlldflhé . s

- ‘ ) . z : S s .




) TE§T§T?:’”f*'l”*jj’fﬂﬁDéETicﬁéi"egéL" T )
GEORGIA The'inﬁividual .. possesses the social willing ’

. _ to live in a raclally integrated society; . . .
- ' ' possesses an understanding and appreciation of racial,
o : : e religious and national groups and their contributions
R S _ " to the hietery and development ef our culgure »

M

HASSACHUSETTS~ Eduéatien should provide each 1eefne% with knowledge
and experience which contribute to an understanding
of human similarities and diffierences and which advance
mutual reepe:t for humanity and for the dignity.of the
individual. Our society is a pluralistic one which
praelelme equelity of opportunity and unalienable rights
_for all. This opportunity and these rights cannot be
assured and _preserved without mutual understeﬁdiﬂg
em;ng individuals and- mutuel feepeet fer differences.

. =

OREGON In pgepefatiun for the reie nf eitisen, eech individuel
' = o will learn of the rights and responsibilities of c¢itizens
- . of the community, state, and nation and learn to inter- e
act with people of different cultures, races, generetieﬁs

: and lifeetyles, . .. : .
-KANSAS . - All echeole (K—l?) ehauld pravide iﬂetructioﬁ in veluee
and citizenship and in social relations which will -

enable the learner to demonstrate attainment of the 7
. following outcomes*. . . o - X

3. a pride in the learner's own ethnic group,
- netien, or eulture; : F)
s 4. an awareness of the interdependenee and inter-.
reletionehip emong peeple, regions, and netieneg .
. 5. an awareness of the eontributione of many - C
different peaple*of the leerner 8. way of lifg .

T;Vﬁ’ , eeltufei, and ethnié graupe’diffefent ffdm'hie own -

(The ebave goel statements ere eited in Ribble, 1973 )

o =

‘Figure 2. Examples of state goals related, to multiéultufel education,




After a survey of many sources, -Research for Better Schools

Larea 6f;Eitizeﬁ eduéaﬁi@n concerned with §fepaéiﬁ§ students fgr their
role as citizens in a culturallf diverse society. This térm was chosen
" because it is the aﬁe most frequently used in current educational pub- .
liFaEiﬂns;énd because it embraces ail rééi;l, ethnic, culturai, and

religious groups that make up American soclety. The following working

definition of the term was devised: ﬂglticul;gfa%ﬁeduea;ionfgxplofes

the contribution affy§ﬁigu3_g§§;al,icu;gggal, and ethnic groups to life

- =

in the United Sta;ggléé an_effort to pfpmgtgguﬁdersiggﬁ?ggua@qgg diver-

gent groups' and to instill the recognition that cg;g;fal divefs;tg_}g ’

;a'pgsiﬁiveriafgg,in thgiégvélapmént of American society. Because it is

intended as a working rather'than a final definition, it seeks to be
inclusive rather than exclusive and flexible rather than rigid. - It
d%esﬁ\hmwe:géﬁ provide the context in which multicultural education 1is

viewéd in this publication.

égp;gazhéé to Multicultural Education

_As noted above, many different approaches to multicultural educa-

x : i = * :
tion have been devised. 1In some respects, they show great similarity;
. . - ' i
‘faf example, most approaches, if not all, seek to devedop student upder=-

" standing of the many. ethnic groups that ﬁake_up the nation.. In other
respects, however, they differ. One approach may focus on simply teach-
ing about ethnic gIoups. Anéthéf'may seek to influence the school

€

22



environmant. These variations, and the different terms used to d scribe
Ehég have caused confusion over what mult ultural education might

- mean in actual practice. Ta reduce that confusion, %ix'majaf approaches
to multicultural education are described in the pages that follow. Four’
éppréaches represent the efforts of n@nggvernman;al educationél organiza-
tions; two ?EEE devei@pedhby state departments of education. An outline
format ié used so that the approaches can.bé compared and contrasted more’
easily., Each déscripiién includéé the definition .of the term used to
ﬁegcfibe that approach, the assumptions Q%fwhigh the apptéach is based,

the goals or aims set forth and the principles that underlie the approach.
1

In the following chapﬁeriguidelines are presented for implementing multi- _

_ cultural education in the school. These guidéiines have been synthe=

_ sized from a variety of sources, including those cited in the fqlléwiﬁg

"U\

g,,

Agpgggghﬁlg;iﬁatiéﬂal‘Cﬁq;;ilifar Accreditation of Téachermﬁgggaticn_QEEAiEJ
The ?allawing degcfiptign is taken from an article by R. L. James

in the January, 1978, issue of the Jautnal of Téather Educaticn explain-

ing the new NCATE standard on multicultural education.

Definition: Hulticultufal education is preparation for the
social, political, and economic realities that individuals
expérience in culturally diverse and complex human en-
counters. These realities have both national and inter-
national dimensions. This preparation provides a process "
by which an individual develops competencies for per-

* ceiving, believing, evaluating, and behaving in differen-
~tial cultural settings. Thus, multigultural education
. 1s viewed as an intervention and an ongoing assessment
¢ ~ process to help institutions.. .and individuals become
--fidre responsive to the human condition, individual
cultural integrity, and cultural plufalism in society,
(James, 1978, p.- 13)




umptions: 1. Education, as it applies to formal learning

experiences provided in schools, does not adequately
prepare individuals to function eff§§cively in a cul-
turally diverse soclety.

2. Society in the United States 1s plural- .
iEEiE in character, anﬂ Ehis plurallsm wlll be¢ame

ment af the ﬁatian.

- 3. Educators and educatignal institutions
play . an importaﬁt réTe in shaping social behavior and
must assume a principal responsibility for leadership
in the develapm&nt of. a multicultural society. = -

4. The moﬁltafing and assessment of the
educational enterprise is not complete unless edu-
cators and educational inst1tutinn$ are evaluated
with respect to providing educational experiences
consistent with the concept of multicultiural edu- .
cation, ' - o

5.  Teacher education programs can provide
competencies and skills for enabling teachers to
use qualities of the latent curriculum in the
teaching-learning pr0§essg (pp. 13, 16)

Goal: TD produce multicultural individuals -- persons who have

&

l : 7 ) 7 -
jevelapad QﬂmpEtencies fof:percéiving, believing, evaluating, and
HEFaV1ng in different cultural settings.

1. Multiculgufal education invalvés,;hé total edu-=

- 2, It focuses on individual as well as group welfare
and bfings together cultural and psychological differences to enhance
chh student's_learning environment.

. A 3. It requires that schools acquaint their students
I | : ’
wﬂth the\broad range of cultural diversity that exists in the United

[

'Stgtés 2
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- 4. It requires that the schools pfﬂyide learn-

Ll

ing expericnces designed to teach students the analytical skills

necessary to compete for the statuses of their cholce.

Loyl

.~ Tt presumes an awareness of teaching as a

E

cross-cultural encounfer. L - N

- : 6. Multicultural education has an international
dimensinn; Lt must strive to impart an intermational multicultural

perspective. o : '

Appruach 2: Ma;igﬁgl;ﬁgpg;;;;fg;;;ﬁe'§gcia1 Studies: (NCSS)

- The following description is taken from Curriculum Guideliﬁeé‘fgf

leﬁig;hnichgﬂg;a;ipn,.a position statement released by the NC3S in 1976.

Definition: The Quiéalinés do not offer a définition in so many
words of "multiethnic education"; judging from the way the term is

used in the text, however, it seems to refer to instruction related

to ethnicity, or studies related to American ethnic groups. The term

"ethnic gfcup" is_defiﬂéﬁ as . - .
a specific kind of cultural group which has ‘all of the’
following characteristics:

a. Its afigins preceded the creation of a nation :
. state or were external to the nation state; e.g.,
immigrant groups or Native Americans. In the case
of the United States, ethnic groups have distinct
pre-United Statea or extro-United States terri-
torial bases; e.g., immigrant groups or Native ;

Americans. : .

b. It is an iﬂvcluﬁtary group, although individual
identification with the group may be optional.

e. It has an ancestral tradition and its member
share a sense of peoplehood and an interdepeiidence.
of fate. o 9

ERIC
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d, It has some distingulshiﬁg value orientations,

and ECDﬁDmiC) 4 .

e. The group's-existance has an'influenéé,:in
many cases substantial, on the lives of its members.
£. .Hembership in the group is influenced both By
how members define themselves and by how théy are -
defined by athers._ Cpp_ Qﬂlﬁ) =

Assumitlans_ The Guidelines . . . are predicated on a
democratic .ideology in which ethnic diversity is
viewed as a positive, integral ingredient. A

- democratic society protects and provides oppor-
’ . tunities for-ethnic pluralism. ' Ethnic pluralism

is based on the following four premises: . 5
= 1. Ethnic diversity ghauld;be recognized and -
‘ - respected at igdividual group, and sagieﬁal

levels, :

T 2. E;hni;,diversity provides a basis fo
. societal levels. :
3, Eqdéliti of opportunity should be afforded to e

- : members of all ethnic groups., ,

4. Ethnic idénﬁif;caticn-shauld Le optiomal fag
individuals. (p. 9) '

Goal(s): To help students dévelaﬁ "ethnic literacy, a
solidly based understanding of ethnicity and ethnic
groups" (p.- 8).

Princiglés :1. Effective ethnic studies’ ingtfuctinn can .
best take place within 'a school atmosphere which has
institutional norms that recognize and are sensitive
to ethnic divefsity. Consequently, the _Guidelines.
must deal with reform of the total school environ=
ment. Reforming thé course of study is ﬁecessary
but clearly insufficient. :

o

z

2. éThe Guidelines should focus on.ethnige
pluralism and not on cultural plurqlism. Cultural
pluralism suggests a type of education which deals

. " with the cultural contributions of all groups with-—
in a society. TConsequently, that concept is far too

-




broad and inclusive to set forth effectively the-
boundaries of an area encompassing both the contri-
butions of ethnic groups and the problems result—
ing from ethnmic discrimination in American ‘society.

~
el

, 3. Educators in each subject area in the
school have a responsibility for incorporating
: studies related to American ethnic groups into
5 , their units and lessons. Teachers of areas such
as music, art, language arts, mathematics, science,
home economics, 'and physical education, as well
as the social Studigs; share ‘this responsibility.

4, Taachers at all grade lavelégﬁfram PEE‘
’schogl tg 12th gradé “and beycnd, should modlfy their

flect the Ethﬁic diversity iﬂ American llfe and
culture.
. 5, Ethnic studies are needed by all szudéﬁts
régardless of their ethnic, social class, or racial
background. (p. 6) .

Approach 3: Sccial Science Edugatian Consartium-QSSEC)

N Ihe f@llowing descripticn iz drawn ffcm the booklet U dérétanding

YDu and Them: Tips for Teaéhing About_ Ethnicity, by Carlns Cortes, which

was an outgrowth of the SSEC Ethnic Heritage Sﬁudles Curfigulum paterials-

i

: Project (1976) .

Definition: Ethnic'studiesfig ﬁhé Eéfm useé for this approach, It

is defined ds "an intéliéctually valid, socially féép@nsible, and edu-

cationally e fE tive approach to teaching about ethnic groups" (p. 1).

The Ecllawing~gén3fa; areas are ggsgnéial components:

W f:l.- The root cultufes-ffam which ﬁisi ethnic groups have davelcp
Eifh The U.S. experience of ethnic groups. - ' ﬁ _! -
3,00 Thé.ehanging_;ulture of - ethnic groups.

4. Relations of ethnic groups with the rest og'sgciéty.




6. Future of ethnic groups:

Assumptions: 1. Schools do not monopolize education; the "sccietélv .

. euftiéuluﬁ“ (family, friends, neighbors, mass éeéia,féﬁé.) has-a pgwerg
2. All people thus havé“scme kncwlgdée,ébout‘diffefant
ethnic groups. When Ehis knowledgé»fésults in aﬁtipathy-tdwafd-a%ﬁnaga;ive‘
-béliefs about anfantige gféuﬁ, it is prejudice. |
| 3. . Schools may reinforce the soctetal curriculum
aﬁdfthdé help to perpetuate prejudice; they may choose to aveid teaching
aﬁéut éthﬁiEiEyg or théy may commit téemsélves to ethnic education.
52§£§; 1. To hélg’gtudents develop their basic skiils;
’ | 2. To help students develop better understanding of
‘their own backgrounds and of other groups that compose
‘our soclety.
3. To help studéntézdévelop a commitment to buildin; a

better nation and a better world for all.

|
4,. To help students develop the skills to builld that better

soclety for all. (p. 4) _ ‘e

Erinﬁigleszi 1. rTha process of developing multiethnic education
_inva;ves_ihréé:majOT components;
(1) the creation of multiethnic téégﬁing-énﬂcepts; ' : ,! .
. Czj} the development of multiethnic teaching strategies; J

(3) the incorporation of multiethnic cangeﬁts,aﬂé strategies into

¥

all aspects of the K-12 curriculum. -

‘2, Hultiethnic curricula should be developed around

the Eo;lcwiﬁg organizing concepts: , ]
a’{l ) o -
28 - K o




il) The United States as a_brcaﬁ geocultural entity that developed
through the cﬁnéinuous; multidirectional flow and interplay af cﬁltures;
=+ (2) Multiethnic Perspectivés_an U.s. sé:iety;

(3 éCQmpafaEiVE éxperiengésiaf ethnic groups;

(&) Sééiety_ag large, nat_ethnié groups, as "the problem";

(5) The aztivitiés of ethnic groups —— what they have done, not

Just what has‘begn,haﬁaztc$them; K
| (6) °The diversity of mémbers}cf éﬁzéthnic group, not just ethnic
: heroes andefsuccgss stgriesﬁg.’ .
. The éxpériense=cﬁaethnic peeple, not 3u1t symbols ‘of etiinic
-groups; - 7 :
¢

(8) The intétfelatiénship of ethnic groups with the rest éf!U_S.

scclety as well as exparienca within ethnic cultu

Apprgath,é Assa;;ati@n for Supervision and Cutrlculum Deval@pmeng (ASCD)
Ibis_déscripcicn was,taken@fr@m "Encouraging Multicultural Edutatian,'
the pasitfﬁn statement issued by the ASCD Multicultural Education Com-

-

mission (Grant, 1977).

Definition: "Multicultural education, as interpreted by ASCD,
is a humanistic EOﬂtEpE based on the Stréﬁgth af divefsity,

&=

fnr all peaple (p. 3) .

Assumptions: 1. The United States is a culturally pluralistic

society. -Life in suchga society requires fundamental changes in educational
ﬁuilcsaphiES, processes and practices —- Ehanggs that may be considered

ag basic needs for human renewal.




- H
e - Evl - §
2. Human renewal must emphasize that many diffe E

cultures exist in the United States and must recognize the validity and”

viability of éultur 1 diversity

3. The ultural eontext must be taken into cgnsideza—

tion as éduéathﬁal experiences Ehat will maximize human potenzial are

. designed for individual students. )
- '+ Goals: "The essential gcals of multitultural education embrace: - A .
- ' (a) recognizing and prizing diversity; (b) develaping
greater understanding of other cultural patterns; :
(c) respecting individuals of all cultures; and (d) devela . -

oping positive and ‘productive interaction among people
and .among experiences of diverse Qultufal»gfcups“ (p. 3.

Principles: L. Multigultufal education seeks to éncoﬁrage‘amd

enable the individual to develap social skillé ﬁeeded:ta move among

2. Hgl;;;ultural éduzatiqn i§ a eéntiﬁuQUS; system-
atic process that will @réaden and diversify as itAdévelﬂps.
3. Hulticult%;al education goés beyond an understand-
ng and acceptance of diffefeé% cultures; it recognizes the right of

"different cultures to exist and acknowledges their contributionms. to

saciéty.

4. ﬁﬁ;ti:ultufal education evolves from fundamental
understandings of the intefa;tiéns of diverse cultures within the culture =
of the United States. N\ ' '

. \‘\ : -
\
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Approach 5: California State Dgpa:;mggtiéi Ed cgiﬁ@n

The descfigtian below is dr rawn from Guide for Hulticultufal Educa-. -

2

,c;qg} Qgg;gqg_agg;cogﬁext, produced by the foice afpintergroup Rglatians,:

of the California State Department of Education in 1977. e
Definition: Multicultural education is an ;ﬁEerd;Eciplinar}
process designed to ensure the development of cultufal
 awareness, recognition of human dignity, and respect:
for each person's origins and rights, The process is
meant to promote understanding and acceptance of differ-
ences as, well as similatit;es betwzen and among groups
(r-v- 2). '

s . o S .
Assumptions: Eocietal conditions and trends require that
public’ school education adopt the goals® Df*etﬁﬁic and

cultutal pluralism.:

-

- : .: The ' 'melting pot" concept, wherein the Dbjéctive
=] was the ssimilation and the effa;ement of cultural di-

The sghaal is the zritical public agency in
the process of educating for a diverse society; the ‘
challenge and responsibility of achieving quality in
that process are not being met.

The school must become the partner of the
community; within the community are elements that
are essential to multicultural education. (pp. 2-3)

Goals: Goals for Every S;haoki

Self-concept and attitudes toward school and learning
will be equally positive in students of all racial, ethnic,
and culcural graups and of both sexes. -

Multiethnic, multicultural activities will be
developed in which curriculum materials, teacher atti-
tudes, and teaching praéedufeg providé each child with'
an opportunity to understand and to develop pride in
his or her own identity and heritage and to understand,
respect, and accept the identity and heritage of other
groups in the .classroom and in society. .

= - = -

| |
L L




@

Educators' of diverse racial, ethnic, and cultural
groups and of both sexes will be integrated thraughaut the
staff of the school so that the oppbdrtunity structure ig
open to all equally. This implies that educators from
all groups will be retruited and come to hold statuses
and play rales at all levels. (p. 2)

=

Goals for Racially and Ethﬁically Diverse Schc§l5¢
. Students of bath sexes and*bf allira:;al,.ethniqi'
" and cultural groups will be integrated into the social
system of the school so that students of all groups hold
_ comparable statuses and play comparable roles. This
means ‘that children of all groups will come to perceive
‘each other-as peers and friends and that the distribu-~
tion of valued statuses and roles in the school will be’
similar for all groups.
. Fachers and mothers of c¢hildren of all racial,

. . ethn%sfaand evltural groups will be integrated into the
life0f the school so that ‘they hold comparable statuses-
and play comparable roles in schaal—relatgd arganiza;ians
and activities. -(p. 2) S : ‘ ) -

1. Multicultural education must deal honestly with

differences as ‘'well as similarities; it must be based on reality, not.on

stereotypes of root culturées or ethnic zharacteristl:s-
2. Hultigulturalfeduéatign includes cultural plufal*

ism, ethnic and intercultural studies, iﬁtergroppuaﬁd human'ralatiéns{

!

:bilingual and cross-=cultural education, aqd;cé%muﬁity:iﬂvalﬁémenti

3. Multicultural aduﬂaticn_féquiresgprESErvige aﬁd’
inservice training to enable teachers, counselors, aéd admimig%r5t3:§
to feléte effectively to éﬁudentg éit£~diverse learning sﬁyiés and to

meet the educational ﬁeeds of all ;hildfang

w
»

s



Approach 51;,HEFMYETE Stagé ézgcgﬁign,Depaftmenq

The descriptiaﬁ below is drawn from New Yafk State Educazinn p art

ment Hatgrialsiwgrqgtamg, Services for Multicultural Eﬂucaticn, produced

by Ehe Division Gf Interculthal Rélatians in Education Df the University
: o/
of the State of New .York.in 1977 "
Definicicﬁ.e (Huiciaulcurél education) is an education whereby
. children and yﬂuth are motivated to acquire knowledge,
understanding,’ and sens;tivity regarding the .various
] - ethnic, and racial- groups which comprise our society
o (p. 2).

tions:

Assum 'The United States'is a pluralistic séciety, with

i very real and important gibnic,,récial, and cultural differences among
various groups. i ;; St

- Ethnicity.1s not a deviation from the norm, bat

rather a’component part of the mainstfeam of Amerltan society“

o 7 Schools can reduﬁe and ultimately eliminate pre-
judeE and 5terectyped th;nking by desigﬁing aﬁd implement%ng programs
.that recngnize and value hgman diéggglty; !

' G@alz To de velap a gEﬁéfal undarstanding and accéptance tha 2t ethnic

culeural and racial diVEfsity .are both inevitable and desirable.

Priﬁciglész 1. Multicultural edUEatian requires staff members

5

who héVE dévelﬂped campeten:ies in this aféa, and who by what they both.

say and do teach young people the humanistic values needediin a multi-
N - - : - = ] ‘;j-

~cultural society. ' - _ ' .

2. Multicultural education teaches students to accept

and respect both individuals and the cultural or* ethnic groups to which

those persons belong..

i
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3. Multicultural edutation calls for school pr@graﬁs

ive attitudes about
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11. "GUIDELINE§ FOR MLILCULTU%AL EDUCATION-IN- THE: SCHOOL

5"

Magt oE the apprnachég descfibed iﬁ the pre:eding thaptér alsa cffer

guidelinas Eo practitioners for inccrpgrating them into" the overall schaol
: 1pragra@- These guidelines and athers drawn ffom different sources ' are

.synthegiéed in this chapter,, The fead&f shauld no;e that the guidelimes

suggegt but da not mandate, the dite:tinns which multigultufal educatian'

~‘might ﬁake. These diré:tiﬁns must bé determinad by ‘the local schgnl.

1Studies conducted by ghe Rand Carparatiﬂﬂ (Hclaughlin & Marsh, 1978) shéw
. ,;:L;
that the suc;ess of an éducatignal intgrventian iﬁ a schnol depends

latgely on its being devélapédsby the_;ghgalfs teacherg andfadministrativev

gtaff 4in : responae to th, ﬁEEdé ef the partigular school and its community.
: o P :
‘SD the guidelines for multieultural educstinn affered belgw are meant to

,'be adapted as necessaty, rather thaﬁ adnpt d as Ehey stand.

it shculd-alsc be pointed out:.that the fallawing uidalines iﬁciuﬁe

consideration af'@ther majar aspects of sehnoiing infadditian to tha

x_curriculum! This iz done be:ause, as¥a numbgr of aé;hnfities (Banks,

1977b James,_1978* NC8S, 1976 Pagter, 1979) havg/ﬁnted multicultural
/ .

educatian is a respangibility that must be shar?ﬁ by all elements of . Ehé

total | edugatianal environment. The elements iﬁEludé'nat only all subject
. . T o/ . - -
,areas in the formal cuffigulum; but also such/factors-as school policies

. A 1 EAAN .
® : . i & . =

. and - govérnance, staff attitudes ‘and practices, assessment procedures,

' and scﬁaéi/aammuniﬁy relationsliips. ‘This éh§bte§'inéiudegvsuggegtiéné

7 relaced to Echoal pglicies and prncéduregi curficulum, schcgl gtsff and

' /
sghaal/ccmmunity telatians, as. well as program gnals and ubjectives.

- :
. - . : . *
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l@né further note of explanation: many of thé'guidelinés found in

- the following iz;.ggs assume that the student pap‘uiatiﬂn of i_:hé school

will be multiethnic. For many schools, "this may be the, case.. This
should not bééCOﬂSEqud; however, to mean that schpols with student

: pcpdlaticns fépresentigg only one ezﬁnigrgrau? do not need a multi- .

cultural approach. On the contrary, as Cortes (1976) and Banks (1975)

. state, mﬁlticuligfalréﬂﬁéation is of valie to all students, regardless
of race, saciéeadngmic status, or geographic location.

&

Those who advngate multicultural education ggneg lly a gr,"?hit the

total s,h”l enviranment must be supportive mf the undérlyiﬁg principles

of this apprgagh (ASCD 1977% Banks, 1977b, Galifnfﬁia State DepartmEnL

[
of Edu;atian, 1977; Jamga 1978; NCSs, 1976) The atmogphete of the

LY

school should promote respect for each person's origins andﬁfights as

. !'weil és'aﬁHEfstEEding of the similarities and differences among various™

EEhnic graups (Deslande, 1977) : _ _

The Eéllowigg guideliﬁeg suggest ways in which a suppartive environ-,

ment may be dew_;elﬁpedi S o L T . o
- - 1. = The Ezhaol-administfaticn shauld issue a strong ﬁgiicy state—
Vmenﬁ suppafting multi:ultg:al education. Banks (1977b) suggescs that'a

statement such.as "No One Model American: A Statement on Multicultural

Education,” issuéﬁfby the Amérigan'Assoéiétiﬁn of Colleges for Teach2§:

Education (AACTE, 1573); might be used as a model.  lle also recommends




’ S : h ) . B *
) - B i B

that the statement should make it clear that the school norms do not permit
- dis;fiminatgfy Df_p;ejudicigi'ﬁfattiéesg )

2.- The school should, inaémuﬁﬁ a5 pﬁssiblc, seek to accommodate

the valueg,ibeha Ldf 11 patterns, and 1eafning styles af the ethnic groups
geprésented in the s:honl (ASCD, 1977; Gal;fornia State Department of -
Edugéticne 1977). 'Qgglqnde (197?) suggests that a relaxed and receptive
atmcsph?gé calls for a minimum,ﬁf rules andipunitive sanctions. The
" -NCS3 éuide;i;es (1976) céli.far:régulatians that régégnizengaup dif%'
féfenzes;'éuch as a fﬁle agafﬁsé'scﬁéduling tests on Jéwish holidays |

dietafy restrictions,

A

T3, The schmﬁl éh@uld‘bfotéct culturally or liﬁguistigally differ-

Eﬁt studEﬁts g;ém‘pféﬁedurés'énd ﬁfactiées that autdmatiﬁally place them

in thé lower academic tracks for the sale reason that their unfamiliatity

' with English c uses :heﬂ ta score- lcw on standardized feading and achie -

. L o \
,ment tés%s:(NCSS; 1976). 1In addition, care should be taken té\\se coun—-"

‘seling techniques and testing instruments which are not based ot

. K St&féaéyﬁiﬁ‘viawiﬁf minority pefsons.and their place in SGﬁiEEY (Cali-

fornia ‘State Department af Educatiuﬁ, 1977; NCSS, l976)

—

4. Thé;informal and éxtraaufricular programs of the school shauld

be haséd on a mu]ticu]tu al ﬁpfﬁﬂﬂh;(ca]fﬁﬂfnlﬂ State DEPartment of

Educatien, ;977- NCSS, 1975). The decarations in the halls or the lobby,
L 4 i 3

as'wellras the a sémbly programs and the gaféteria manus, should refléct

> the culture of various ethnic groups. Assembly speakers and resource

o,
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‘persons brought into the school should be drawn from various ethnic

gfaups! Thé'iﬁp@ffaﬁt holidays of the mgjaf'ethﬁic gfé""

. should be abservéd traditiﬁnal hclidays, sucH as Thanﬁ%giﬁing °or fa%ter
d Passaver, shnuld reflect: multiethnic mades of celebration. Care

Shﬂuld §1§a be. Eaken&tﬂ see that students of diverse ethnic bagkgrpunds

i

pafticipate in extr acur culaf activities -- such as EhEéflEading.
‘athletic activities, honor sagietieé, andﬂgchaﬂl c¢lubs,

5.  The school libfar§ should be stocked with a variety of re-

' turalzaspects Qf_d;ff erent ethnic groups (Califarﬁia State Depaftment
of Education,:1977; NCSS, 1976). ~ o g
6;; Ihe p:gcedures used té assess Ehe students’ achievementrand-r

| intelligenge should reflect their ethnic cultures (NCss, 1976) This

2

includés standatdiSEd Easts as well as méasﬁfes cnnstfucted hy the

; tesche:. Some Educ§tcrs maintain that staﬁdaféisad achievem&nt trst
are biased against minarity StudEﬁEE (Crass, Lﬂng, & Ziajka, 1978;
,wllﬁardi 1977). Althnugh his own viewpoint is different, Lennon (1978)
has summa%ised‘ﬁhis_pqsizian_vegy well: i |

Typical test content is perceived as excessively
reflective of white middle- or upper-class values,
typlcally developed by authors who have little or no
understanding of the: differences in experience between -
- middle-class groups and those from other groups of
society. Such content 1is violative of the assump- 7
tion . . . that all examinees will have had reasonably
?imilat experience and background before. coming to the
test.. -Thus, the systematic differences regularly
found in group performance cannot be accepted as evi-
dence: of true differences . . . but rather must be




a

. cunsidered as ;ﬂnsequent upan différiug experiential
backgrounds. Excepcion 1s also taken to the exclu-
sion or under-representation of ‘minority groups in
the norming samples for the tests, leading to the

- assertion that 1t is not possible to evaluate the
* ~ performance of an individual by relating it to the
: performance of a norms group appreciably different
~ in important characteristics. As a result of the
unfairness of, the’ test, the abilities of the disad-
. vantaged examinees are underestimated, with result-
'~ ing harm to the educational and other nppoftunities
_ available to them. (p. 5) -

Thus, the school should be concerned about the cultural fairness

':ﬁﬁfthe$§ésts which are 'used locally, whether’ﬁinarity gfaups are ade-

" quately represented in the normes for such tests, and whether results

from the tests are used unfairly to diszriminaté against minatitv gfaups

It shauld be femembered that simply béca ge a st pravidés rggults

= 5

;it does not nécessarily maan that thé test itself is biased Rather,‘
-it may be an indicatian of the monocultural bias 'p ;;éding the schaﬂl
As Lennan discusses later :in hig-afcig;g, the values that a school tries
to cultivate are alﬁays.éﬁiturélly saturated. If cﬁéiwéﬁté;t§'a§sess

- how well é-pupii:wili iggfn material téuéht in tﬁe .school, then it is
gen ible to :anstruzt the tests so they emphasisa ‘such material .aven

‘ thaugh it may be culturally iﬁfiuéncéd. If the cultuzal iﬂflueﬂce is

that of the daminaﬁt cultufe, persans from other cultures ‘may have

lower séores on such measures. They may also have more trouble handling

the aterial that is\taught and agquifiﬂg the camp ies desired by .
the -school. Tests that provide this kind of infnrmatiﬂn can be véiuable

in a multicultural approach, if the results are interpréted in such a

;g-



way thet minerity children are nnt the only factors. in the teaehing/

leefning ‘sitvation that are expeeted to change. St

 School Curriculum

=

Some edueetufe!eeeume that *iii’l unite or courses about minerity

,groups 1in the social etudiee or 1enguege erte program are ell thet ie'

needed to preduee a multicultural eurrieulum (Jemee, 1978) Most ad—
veeetee of multieultufel edueetien, however, believe_thet much more .

than curriculum eltefetien is neeeeeery; They regard multicultural

edueexien as an ongoing process that seeks to produce "culturally -

fliteiete' citizens -(Benke, 19?7b; Beerd“uf Eduéetiunaef the Bereugh of
. York, 197$§ Cross, Heppe; Dueten & Stilee, 1977,~Gtent, 1977 Jemee,

"197S)i Thie meene, eeeufding te Certes (1978), eitieene whe heve the

E

j"multieultural eempeteneiee (kﬂewledge, ekills, end\attitudee) for

\

liviug with effeetiveneee, eensitivity, eelf=fulfi11ment, and underetend—é;'
\x .

ing in a eulturaliy plufeleetic natinn end inereeeingly independent

i

werld“ {p. 20). Certee liete the fellewing exemplee ef the kind of -

COT petenciee that weuld characterize the eulturelly literete perso on:
S _

. -good gelf-concept and eelf—underetending, ! o

. e sgensitivity to ‘and undefetending of others, ineluding theee

of various ethnic and cultural ‘groups and nations;
.® “the ability to perceive and:understand multiple, eumetimee
conflicting, ethnic, cultural, and national interpretations of
~ and perepeetivee on events, values, and behavior; =
e the ability to analyze and synthesize multieultufel data; -,
e the ability to make decisions and take effective ectinn beeed
. on such analysis and synthesis; -
e open minds when addressing issues;
‘e an understanding ‘of the process of etefeotyping end a lew

. " degree of stereotypical thinking; E .
‘. pride_in self and respect for ell.j(p, ED) . ) N
_ g o . . “



1éumpetenuies suéﬁ as these would become the basis for buildiné uufriculumP

seléutiﬁg instruutlunal-ﬁaterials1 and planning evaluation activitdes

for a muitieultural appfuacﬁi

Cartes (1977) alsu suggests that j st as reading and wrlﬁlmg must be

F

’ [ . .
part uf each courke, subjéet area, and grade level if the school is to pro-
duce studénts who are language literate, so must multicultural education

be part uf the Eutal gurriculum for all children in all grades in order

to pruduce culturally liﬁEfate citizens. Hé calls fnr the dsvelupment

7

‘of well-conceived Kelz curricula that will pruvidé for the continuous -
and cuurdinatéd creation and reiufuruem&ﬂt*uf multicultural knowledge,
~ skills, and attitudes.

_Thé Eulluwiug guidelines suggest some directions for such a curri-

¢ulum.
1. The curriculum should be ufgaﬁizéd around universal human con~-

cepts that may be generalised to explain human behavior in all ¢tultures

. (ASCD 1977; B nks 1973) Bankg (1973) offers an example of one such -

/ ' cuﬁuept and its related genéfalizatiun. :
' A curriculum cummittee might EElEEt immigratinn—migratiun e
- - A8 an arganising or key concept and choose ‘this state-
: ment as the related universal generalization:’

In all cultures individuals and groups have moved
“to different regions and within various regions
in order to seek better economic, political,
and social opportunities. Mcvement of individ-
- uals and groups has been both voluntary and
ifﬁfuedl {p. 748)

- After .such universal generalisatiuﬂs have been develuped lower-level

ge neralisatiuns may be identified for Eauh major ethnic group. .

=
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ﬁThgﬁg-ﬁill gerve as. the ba is f : the units and lessons degigned to teach

=

. i - B
" each key concept. .

C 2. Iﬁe cﬁ:figulgm should promote the basic values that are ex-

" pressed iﬂ our majgr historical daﬁuments: e.g., jhstice,vgquality,

fre dom, and due. pro:ess of law (NCsS, 1976) It should also give major -
emphasig to the ﬁare valu ESV of majaf ethnic groups; e. g.,'the Native
_Amerigan views of the univefse as a whole, with every object in it
hgving“g sacred life (Bank5,11975/76) Snme of these values, Banks
bpﬂiﬁts aut, may canflict with Anglo—-Amer 'i:, values, Carg sheuld be

tsken to p:gsent core valuea in such 4 way as tu enhance intefgraup

i

unde:scanding and avoid furcher pglafizatian between ethnic grcupg

(Banks, 1976). - .

3. The curriﬁulum as a whole shduld téflEEL a multicultural per— _

spective rather than one that is primarily Anglocentric. Iﬁ such an

F

approach, agcarding to Eanks (1976), the Angla-American point of vre”
would be one aﬁ several equally valid perspe;tivés‘frgm which a given-
social ér’histafical event would be studied. Thus, a social studies

class stﬁdying the colonial period of Uni;éésgtates~histgry_mighﬁéexamine

events from the viewpoint of Frenﬁh; German, and Spanish calonists as

well as from the English co 1 i '=pgrspegtive; the pciﬂt of view af
Hative A@efiegpé and Black Ameriﬂaﬁs, both slave and free, would alsa be

luded in a mu l icultural Edutatianal program- (Banks, 19773, Cgrtas,

1976; NCSS, 19?§)i » R ' )

4, The eutficbluméshguld iﬁﬁlﬁde study of groups representing

each of the major ethnic' categories -~ Asian Americans, Black Americans,

it H—



Européan Americans, Lati§ Americans, and Nativg.AmEfigaﬁs ﬁ%_in our
sacieﬁy; whetﬁer or not él; af_thase'éétegcries aféjSEpfegent;dgig ;hg :
school's ﬁﬁulatign (Banks, 1973; Gay, lB?Sé; NCSS, ié%é); The séléétian
..Df which gthﬁié groups to study an_vsrf with the- location. Novak (1978)
‘rrh(Wallace,'1978) uégés ing;uding chase gfcups fépreseﬁted in the éghaél .
iipapulatiaﬁ, He'illustfatés his position by explaining his own feelings

about his children studying Héxicaﬁ'AmEtigans and Japanese Americans
¢ . f - . [

but never st dying Slavak Ameritans. Bariks . (1979) warns against tryiﬁg
to include too many ethnic grcups in the :urriculum, citing . source
that lists 39 different Américan ethnie graups. }HE%foers the following

criteria that might be hélpful in determining which groups to iﬁ;ludg:i
1. Groups that can validly ‘document that they have R
been excluded from or distorted in the fegular :

" school or college curriculums. : s L
2., Gtﬂups thaﬁ have been and are vigtimized by

m;l,natinn . iy

-- 3. Groups that have made significant but unreéng- _ S,
’ nized cnntrihutinns to the universal American
culture.

4,  Groups that perceive thémselves and -are perceived
by others as members of distdnct ethnic groups. .

5i.E-GrGU§s,that have unique perspegtives'and
characteristics and a sense of peoplehood.-

6. Ethnic groups that have -unique .perspectives and .- i
world views; different perspectives on events-and

situations that will add fresh perspectives on aur
natign s history and _culture, (pp. 9-10)

Banks (1975) fufther suggesfs that sepatate,ceuréesrabéﬁt_partié;

cular ethnic groups may be of ‘especial value to children from that group;-

- T
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minority eﬁildfes msy need the nppe:tunity ee study their own :ulture
because often all they know about it are the. sterestypes perpetuated
i by the medis.m Hebpeiﬁts ouE, héWéVEt;—thet seperete courses, such as
-'.e black history course designed pfimsrily for blseh students,:sfe in-
suffieien: for e'multieultufsl,edusetien ﬁ%ﬂgrsm, and he stresses fhe-
order to understand themselves and the werld in which they live.
Csrtes (1976) end others (Cslifernie State Depsttment of Edueetisn,
1977 HCSS 1976) ~agree thst courses sbeut'individusl ethnie groups
- mey be useful but they too. eeutisn ageiﬁst letting the instruetisnsl
. program beeome;simply a g;sepeby!gfeup Psrede of courses. Instesd, they
waintain, it shsuld be cross~-cu 1‘5 al; that 1s, it should present the
common experienses shered by vsfious ethnie grsups rether than tresting
eesh_group seperstely; In addition, the eerrieulum,sheuld treat essh
;ethnie gfsup:ss a full member sﬁ American sseiety; stressing the group's
ssntfibutieﬁe to saeiety es well as the ﬁrohlems.it ses experieﬂses.-
‘The NFSS Guidelin;s edd snsther ‘cautionary not although each ethnic
g:eup hesfserteis-sigﬁifieent eultu,el tr its all members of thet group
do not eonferm to a seﬂgle cultural nesm or mede of behsvist. The eusrii
eulsm,‘cherefore, shsulﬂ promote ewesesess of individu ial differeﬂe es |
withian an ethnic group as well as differences emsng vsrisus'groups.

- 5. ~The currlculum sheul& foster reesgnitisn of lsngueges sther ,{

than Esglish as legitimete forms of esmmunieesiee.! This fequires thst

£
'

standard English be taught as a second or alternative.language rather .

T E
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than as a,replacemenﬁ for a child's home language or dtalect (Banks,

g

1%*_’771:3 King, 1977; NCSS, 1976). Thus,. Pugf,:e_:s Rican children, for ex-
émpleé would bé'éaught Egglish as the language they ﬁeed féf 5éﬁgglf -
: and other placeg'iniﬁhis sacietyAwithaﬁ;ibeing made to fe;};that'it,is ‘
wfaﬁg to épéah‘Spénish Dt_cﬁat\Spéﬂish is an igfegiar 1aﬁgua§e_x ﬁing
(1977) also, suggests if tﬁefe are chiiéféﬁ i&_thé élass whosge hﬁm& lan-
guégg,isenat Engiigh,vthaz the teacher 1eafn;aﬂ§ use some phféges or
sayiﬁgé of that language iﬁ-EhEinEESféﬁm? 1f aii éhildteﬁ in the class
Véame from Englisﬁsspeaking hnmesx King proposes that the téaéher choose
.aﬂDEth language and use words or phras: s.f:gﬁ_it_in the élaséfaam, ga!
that children be¢amg aware of valid ;am@unicatian‘systems other Ehan

gtandard Eﬁgiish

a\ . Same advcggtes of multicultu?al éduﬁatiﬂn (ASCD 1977; Banks, 1977b;
ﬁhster, 1979) suggest that all chiidren should learn a se;and 1anguage.
N;c\?nly would they view the 1anguaggsvaf other Ethnic gfaups as legitis

maEe‘Egans-af camﬁ@éicaﬁian, Banks maintains, but they also would learn

ages reflect the values and cultﬁre;af'a people andvthat lan%

Ehétﬁls;él

guages have\an influence on one anatﬁer. Dthér authoritieg, hnwever,

question wheéﬁst encnufaging biliﬂgualism would he accepteﬂ in many parts e
7 of the cauntry.*WSume see such a’ prcgrsm as thteateniﬁg the AmEfigan

. ’ AN o

cammitment to a cSqmcn culture and common pﬂlitical values (Rﬁsanfeld

1974) Krug (1979)\b§ints out that the gbjectiv& af making American

Ehildren bilingual Hill be regarded as’ legitimate only by thﬂse

' wha view tqe United State§ as a multicuitural gﬂgiety. He watﬂs that
. \\ 3
\
5 -




°i= ;’- peranns who cansider this country to hava a predamiﬁantly Angla—Américan;

/ culture are nﬁt apt to’ welcamé the schunls' teaching a secand language.

s;hggleDmmunicy”RV tinns

B I

e . Traditionally, the main contact Between schools and thei* communi-

ties hgszbééniihféughiﬁhe parents of students. -As Grant (1978) points

ﬂut; this contact has been charactgri;edr}n three gays.’ Eifst,;familiES

receive infcfmgtian from the schopl Ehraﬁgh,ﬁeéarc cards, parent con-

¢+ ., feren ces, annnunﬂements, and other bull ins. Sécﬁpd.‘thé?faﬂilieé:,

attend gchool social fun tions such as graduatian;'éﬁen house, and
i spaftsFevents, And‘;hirde parents may become membergvﬂf;tﬁe PTA or.a
'fund—raiéing’gfaup. - o 'Ef , = -

N e : ,
. :K' : These ean;act paints do not permit pafents and gther members of,

B
5

} the - cummunity to share in planning or achacl de:isiﬁn mﬂking. Fuftherg

€ “1 1 LI
mafe, miﬂatity pafents,ar pareats wha are pear mav=feel‘:haﬁ school
R ' s
: v L
persannel look ﬂavn on them and that ‘teachers and admi#istrat;;é'da not -
SRS walzgme:;hgi:-su gESEi oris. . L e x’“gfsfé; s

! . =

’ Advecates uf multicultural aducati@n, hawever,"view the commuﬂity

as having an- important role 1n the overall edugatinnaﬂ prag g8s. The

Eullowing guidelineg for practitianerg suggest ways 1n which this fule

might be enhanced in & schanl 8 multi ultural appfosch:

\

1;1 The school should séek advice ffnm members nf all ethnie graups

in fh , cnmmunity abaut such. matters as the selectian Ef instruetiunal

[ v

materials, sta%fing pnlicies, turriculum develgpméﬁt, ‘and Evaluatian gf

A=
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szhcal programs (Califarnia State Depa artment ngEdugatian;‘1977); This

source alsn suggescs that the membership and leadefship of éghﬁél—felated'

agen:ieg and gfaups should represent majcf ethnic gruups in the cammunity

I:Qa

In this regard, Wilson “.(1978) éauciﬂns ggainst the 'pP%f,fParEDL*QB‘
N ° : i . - Fl

LI

‘the-committee" apﬁfaagh to f:bmmunity iﬁvnlvament paiﬁti’ng' out that

language éﬁd soclalization differences may make it difficult fﬁr some'

pafentg;qr'athgﬁ cammunity members tg Eunctien suzcéssfullf., Iﬁ cfder
to have‘trué cammunity iﬁValvamént, it may be necessary to ghange the
tane and the format of meetin gs ?h%;trapﬁings;of pgtliamgntagy pfo%#
éeégteg for . examplé, may need to be replaced by a ﬁcre;down;thgearéﬁ

L

'aépfaach- Wilsnﬁ' desc ,ibeg several sghegl praj'cts that were able to

.;nynlve the :ammunity with varying degrees ﬂf

in- fepafting ‘an U:ban Edu:atian Studies’ (UES) survey - of schaalsspnnsared

uccess. Valvefde (1978),

vpfagrams to pramate intefcultural undétstanding, states that thnse pro-
grams identifie as having great pramise wefe thase which regularly pro-

moted the invalvement af parents, students, and the :qmmunity. He cffeﬁs
: |

as anzexample the Nathan Hale Cnmmunity Schnal in TQlEdD, Dhic.ﬁ Thiszwé5 '

faunded— designed andqbuilt by cammuﬂity~pecple who knew what'chéy

'waﬂted in the way of urban eﬂucatian and were willing to’ werk with ciey | __
*and schaal afficisls to ggt it- "
¥ o N .
25_~ In add itiun to involving the community in its pldﬂﬂiﬂg and -
deciﬁién makiﬂg, Ehe cho ol should also. make msximﬁmﬁése-nf cnmmunitya

regources. This would invalve taking the Etudénts uut into the cummunity \:
’ \

teo visig e:hnig museums, cammunity Eenters; and atherzaaurces ‘af

-l

#
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. : 4 . s . - L -
“-information about ethnic. groups, as weil’as Jnviting éﬁmmunitg members

repfesenting different e:hnic groups to visit the classroom. Carpenter

&

\

' thIS— but t ey urge teachers in suburban or rural SEEtlngS to erV1de

_multigultgfal exﬁerignces_ "1f d,% et cancacc cannot he arranged , they

‘ ) *

suggest such- teaching stza;egieg as rale play and simulation in addition_if;

to the Exzhangé of. letﬁafs, games, or fecatded music with children

= ERR 2 { s )

from other ethnic graupéi Some specific gqggest;ans forgusing cammgniiyf
T o _ P | !

]

resources include: - o Vo [

- _ : ' o L o
8 . ) :

e Recording Interviews with people of various ethnic groups rela- .

"

. L 7 et
tive. to their experiences in the neighborhood over the years (Williams,

1974).

- 8 ’ ' ‘ ) .
'@ Holding an dnnual irternational dinner at_which ethnic groups in
ﬁhé'eammunity would not anly bring éthnic dishes but waﬁid alsa stage

s 1

‘a presentaﬁicn cf Eheir majgr works in- art, dance, drama, 1iteraturé,
Q

music, or science (Howard, 1978; Williams, 1974).

E

S e Asking stuﬁ;nts ta wriﬁe a family biag:aphy or a zommunity

< his:ﬁry (Cortes, {976) o ‘7 . ‘ £F ,‘ ; _2 —

e Using FhE cﬂmmunity as' a laboratory where students can develgﬁi!
. = X ] ‘ . ‘ 7 . B . ) V . . ) . v . 7 i
and use political participation skills. Students might reseagch such

L , - . . , A .
topics as papulatfbngdistriﬁltion; housing, schaél'agsignments (which

neighbafﬂaads attend which schools), paiiziegl repfeéeg?atigﬁ; and :thnic

activities in the-éammunity (NCSs, 1976). o - . : N
King (1977) urges that visits from ccﬁmunit& résﬁufgéjpeféaﬁs!as

TS . 7

L]
oo
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i

well as student trips into the community be Eatefnlly followed up with
‘activities thaﬁ will foster student understanding and appreciat tion of the
similarities and the differences among various ethnic groups. She points
ﬁut some potan;ial problems and suggests Says tD_Egrestall them:

o If an inflammatory situation has éccufréd in the community, either

choose a knowledgeable but neutral person to present the matter for dis-

' cugsion. or delay discussion until things have cooled off.

. -Take great caré to. avoid thé-vﬁua paople with quaint cuétnm*"
tack when inviting resource persons to. visit the class room. This means
bac@minggknowledgéable about the ethnic group under consideration before
inniting a representative to visit the class, and then %xhiﬁitingyé

gennine interest in thé person's presentation. A su ficial approach

or a condescending attitude will defeat the purpose of the multicultural

"experience.

5

A

. School Staff

= = € =

Most authorities agree that if a multicultural approach to education

=3

’Vis to .be effective, it must have the support and involvement of the en-.

tire staffif:-administrative,‘téaching, and nnntaaching (NCsS, 1976;

Valy’efdéj 1977). Some advnﬂateg of multicuitural education, however,

o gi’e special. emphasiS'to teachar involvement., Cuban {1973) and others

(Deslonde, 1977; Fart Benning, 1973 Palo Alto Unified School’ Distfi:t,

1973) maiﬁtain that the individual teacher in the individual classruom 15

é i /
the most criticai factor in multicultural aducation, the one that may




... which the:séhaol isriocatédi First, minority students need role medelsé\

determine the success or failure of a multicultural approach. In a
similar vein, Banks 519773) states

Research suggests that teachers, next to parents, are the
most significant” others in students' lives, and that class-
room teachersfg%gy an important role in the formation of
students' ‘attTtudes and self-perceptions (p. 5).

N

ecause of this emphasis in the literazure, certain spacific suggestions

\m\

in this section are directed more to glassfoomrteaéhers than to non-
Eeaghigg staff ﬁéﬁﬁe;s_ Ihé;ganaialAguidélin;s for deveiopiug staff
support and-invcivement; however, are intended to gppiy to all school
staff. They aré summarized “beluw! = |

1. Tha séhgol staff Ehould be made up of people.répréseﬂting a s

variety of racial and ethnic groups. Some autharitias CASGD, 1977;

ﬁNCSS, 1376) Eall for the staff to ?éf¥é§ﬁi§hé ethnic pluralism of

American soclety as a whole. It is particularly important for several

reasons to have the staff reflect the pluralism of the community in

they need to see members of their own group in professional as well as

custcdia% pcsitians in the school. Second, nonmiﬁéfity childfen also need

.. to see m mhers Gf minority groups in pasitinns of authgrity, lest they

f i
come to T Eafd miﬁ rities as @ﬁly capable of ocgupying 1cw‘i33§1 or menial

gabs, Ihird, the ptegence of miﬂotity greup members on all pefseﬁnel

lev els, g%uding the upper Echélcn, will increase the likelihood tgat a
minority viéwpaint is pfesented and considered iﬁ daily décisian making %x
(Grant, 1375) 'h'f - L o K : o

2; ]Thé SEhDQl staff should be helped to develop an understaﬂding

E
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late%Ato these differences. Many advocates of multicultural education
clatm;that most teacher ;fainihg programs do not prepare thelr students
gé function well in culturally different settings (chét; 1976). As a
result many teachers maj Eave difficultytin helping children ffum dif-
ferent ethnic groups to Euéﬂééd academically, and they also may.be un-
able to pféVénc conflicts felated to éultural diffézén;esi jéay‘(1975b)
cites the work of several researchers in éupport of this a?ggmént, while

=

Bfaphyvand Gééd (1974) review a number of béhgg'szudies'whigﬁ show that
perceive their students and interact witl;, them in the classroom. Other
fasgarch sgéﬁs thatbnanmincriiy teachers gegefally tended to give;
minafity students less appaftunity and. encouragement ;a;participaté in
élassraam discussions and other aétivities (Gay, 1973; Jaiksnn & Cosca,
. 1974; ﬁgS; Egﬁmissinn on Civil Rights, 1973;‘Wahab;A1973).

. fsfaphy and Gané-(lgfé) make the pé%:t, hawevgr, ﬁhat téaghefﬁétudgnt
interaction is a two-way pféceés, They §t§té that often ;éachefs may
traaﬁ two groups of students difféféﬁtly n$éﬂgecausevthe teachers con-
séiéuély’and intéﬁtiénaily wish ta-discriminatg}\EuF raﬁher béééﬁse they
are unconsciously conditioned to do so Ey the "dif}éggntial Eéhavicf -
of the student (p;“lZ)} _Sucﬁ dif%ereﬁ;ial behaviér m;;aa;éf-affEct the

way students of different cultures interact. Bennett (197§)\ﬂ%§cribes_

‘an incident at a Florida high school which illustrates this pgint;x‘ﬁa

'

S - fight .broke out at this s¢haélzfgllowing an assembly at which a black

wr
gt



musical group peffafmed_ The black students in the audience tespoﬁded
to the performance by clapping, singing, stomping, and dancing; The
white students, upset by Ehis~:gaézi§n, tried to quiet their black.
‘classmates. UnaEle to do 5@,-many of the white students then left the
audiﬁcfiﬁﬁ; ﬁhiéhféﬁsec the blgck séudéntsg They félF their white clasé—
matés ﬁa:g béing tude-to the_black mﬁsicians-. Béﬁnett maintains tﬁat if
each gfaup h!d nderstood the “pérfarmancéxtraditiOﬁé“ of ﬁhg.ather's |
_culture, the misunde standings Eha led to the fighting might not have
acturre&-

cher auth@rities have identified differences’ between-the wcrld
view (i e., Ehe way a cgltural group per:eivés people. and events) of
. AngicaAmériéans and that of other ethnic groups, which may-leadhte be-
havioral differeﬁcés that are not undérstacérx Gay (1975b) offers a ﬁumbef
of black vélue systeﬁ characteristics that may cause cl ssroom problems
if the teacher is n@t-awafg of them. Dne-éf these examples is the black
:hild's?expéztaticn tha; 1eafﬁing in séhaoi wili take pla;e in én informal
set?ing.aé'ic daes:in ;Ea black home and Eammunityi There the child is
often Simﬁlténeausiy te%&her and 1éafﬁgr within the gaerléfcup,=wi£h his
:n£ her pcsigi@n at any one tima detérmined by the child'* own déﬁqnstréﬁed
abilitiés EEEhEE than by’éxtefﬁal rules. As another example, Ga§ points :H
out that blacks are ac omed -to integfating mental, emotional, and
physical agfivi;ies! Most gghaolsr hawavet; tend to segafate these
activitiééi_ Thﬁs; gea;herg may label black ygungsters.és iisrﬁpéive when

they acccm@aﬁy cognitive activities wiéh_ physical movement and exuberant

gl
ey



. exclamaticns or show other signssof ﬁhysizal and emotional involvement.
Bennett (1979) cites studies of core values which show diffefenées
between Hispéﬁiz or Nativé American aﬁd>AngloéAierican perceptions of
what is important. For example, éhe two minqri;y groups stressed har-
mony with nature aézoppaseﬂ to the Anglo-American anéept éf ccntrélliﬁg

ﬁatufe;-tbey:alsé emphasized patience rather than action and group. co-
B N i

Qpefatiﬁn-as opposed to aggféssive’campetiﬁiaﬂ.- In addition, some re-
éearzh suggésts.thaﬁ many minafity childtéﬁ;gomé.fram homes which prac-
tice é=diff3fénﬁgzagnitiﬁe iéarning_sﬁyla from that éged in most sghgé;s
(Castenada_& Gray, 1974; Ramirez & ésstenédgg-1974)! | , =¥
,ATégchéfsAaﬁd a;ﬁer_m&mbers-@f ﬁhe thoo1 stéff ﬁagd to be helped to \ |
'bé’émg aware inthéée.vafiéus.fafms of ;u;éufalrdiffEEEﬁEEE and to

understand how these differences may influence behaviors. Care must be

taken, however, not to ¢veremphasize these differences to the extent .

" that new stéréatypés are developed- (Carcia, 1974) or that multicultural

education becomes . just another term for "special programs for mimority

‘students" (éibsgn,-1976);

| 3. xThé’séhoql staff shaulé-be offered ongoing Se?elapmént pfégrams
:;hgt will enabie them Ed_érgaté a positive environment for mult?culﬁﬁfal_
;éﬁﬁcaticﬁ; ‘Some aﬁth%riﬁieé (NCSS, }9761 maintaiﬁ that such p:bgfams
shouli be maﬁééto;f for all school staff, ﬁfom‘prinéipéllto Quéto&ian;
from Eqﬁgéélor to bﬁs;dfiver.= Mp;a aften;-gowevér,‘the primary émphaéis

is on teacher training programs (Banks & Grambs, 1972; Carpenter & Torney,
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-1954; Dizkeman, 19735 ﬁuntar,-197é), A Eair1§ large number cf such é;ga
~grams for téachgts have been dévgléééé, but how 5uccessfu1:théy are in
promczing positive Envifaﬁment has been questi nned.

‘Baker (19?3, 1977) reports’ that ;eacher rcepti 0ﬁ$'of differenﬁ
ethnic cultures can bé altered bqt shg warné‘ﬁhat a single wa:kshé§_§x=
periéncé! no matter hgg well plauﬁed agd déveieped; éanndc be édeqﬁaggﬁ
.Cfggs and Déslonde (1978) also .stress the need for continuing programs ' for
tééchefidevelapme;t, and yieﬁ the dévélcpment of a ﬁultiéﬁltursl géra‘

spective as a-lifélgng undértakingf In gddiﬁign, Ehé NCSS Gu ideIines

ones, whiﬁh repzesentza :agpérative effort on the part of local tollegas,
apmmunity agencies, and the gchaal distrlcﬁ folce.

ﬂcLauggilﬁ and Har%h (1978), in fepartlng on the Rand Study of the - -
factors involved in the success of éducacional inﬁovsﬁionsi call attention-
to the need for pragfams designed for experienced teachers. . Ihéy state
that after several yeérs'of tea;hiﬁg. many teaéﬁers Waﬁf-éﬂ!éxpldfé néw
Aafe, and to éfow prcféésiaﬁélly; hﬁt often cannot find gnsserviéé p§é=
grams that do-more éhén eiabaraié on already familiar préctités; The
Rand féséaéﬁﬁéfs ther%feré ra;ammaﬁd that.sfaff development prégrams

be established with'a more personal approach, emphasizing ways in which

[

. i

=

‘teachers ;gh help themsélves to become more effective in theif’prafgssicn}

Goals and Dbjggtivégzigégglﬁi;ul;ufa] Education

Guidelines for multicultural education ﬁould na;ibé complete with-

but meﬁticﬁ of program goals and objectives. Spezific objectives, of
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course, must be tailored to the grade levels, curriculum content areas,

and organizational features of the individual school as well as ‘to the

g‘

needs and interests of the local community. An examination, however, of

the general goals suggésggd)hy authorities in the field may be helpful to

curriculum planners and others formulatin ng goals and.ﬂbjéitiGEE for their

own instituticns. The following é tion presents some of these general

ggﬁlé, categorized into'knﬁwledge, skiils; and attitudes areas, along

with examples of specific objectives.

Knowledge Goals

There is general agreement that one aim of multicultural education

should be to provide students with,accurate iﬁfofﬁétiqn on the histories,

lives, and cultures of the major ethnic groups in this country. Know-

ledge goals and objectives 5h0p1d seek not only to @Dfrégt misinfarma;i@ﬁ

. and stereotypic thinking, but also to fill _in the gaps that often occur

in EthniCiSEBdiéS ﬁaterials -~ for exémplé, how ethnie e;perience%fmay1
affect a person's behavior or Qalues, why some é;hﬂiﬂ groups have suf-
fered from ?awerléssﬁéss and discrim;ﬁaﬁionﬂwhile éﬁhefé have not, éné ,
details Qf‘thé canttibuti@ns @f'ﬁﬁe vatigésietﬁﬁié groups to theAégciéty
as a QﬁaLe_(Cartes,;lé??g Gay, 19%7)- e
Examples_af specifié knowledge abjégtivés are given balgw;

Prlmarjkgra es

The studgnts would .become aware af the similarities and differencés
which:distingu;sh individuals. (Human Relations Project, @1969.),

:Intérmediate grades .

Students will identify on a world mép the regions from ﬁhich racial
minoritiés now iﬁ the United Statas came and will give a btief re-
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Secandafy grades

Students will list similarities and differences in human beings and
the-implications of this knowledge for equalizing social, political,
economic, and educational opportunities. (California State Depart-
ment of Lducation, 1975) ’

Skills Goals
If students are to use their knowledge about'different cultural

groups, they. must he helped to dévelap a varlety of skills. Skill goals

~ and objectives, EhEEEf@?E; shauld add:ess such areas as decision making,

£ : . : - |

[

fcanfiigt resalutiaﬁ, problem solving, and communication -- especially
!sfaséééultﬁral cpﬂmuniéation! In addiéi@n; students should be héiped‘
to master skills whihh-help-them tq_clafiiy?théir attitudés aﬁd v§1u25,
Vpartigularly those related to their own and other FthﬂlE gtaups. Inqﬁify
skills - including andlysis, syﬁthesis, the abiliﬁy ta weigh evidénce,
agd cansidératian of the perspective-of athers,-%ﬁ and social acti@n

skills are also necessary (Cortes, 1977).
. - K

; Exampleg af specific skills objectives are giVEn:Eglgw.

) Prima:y g;ades o T e .

.Students wil]l be able to say "hella" in three dlffEfEnE ianguagas."
(Flanagan, Wager, & Shanner, 1971)

.Intermediate grades

Students will devel@p a plan to overcome or reduce the
of a ﬂruup of paaple. (Flanagan, Mager, & Shanner, 1 71)
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Secon da,fy _grades

dents wiii analyze the motives behind statem&nts made by. memher%
of the majority groups about behaviors of minurity groups,
(Elanapan HMager & Shanner, 1971)

Attitudinal Goals

Gcal% and DhJEEEiVES in this category would focus around the need
to help stﬁdsnts develup attitudes and values that prom@te a positive
acceptance ;f cultural divers;ty_ Thes% include an awareness' of and)
pri§e=in one's QWﬁ'gthnig idEﬁtity; aécepéaﬁcéigf_thé’lifg styles of
other ethnic:gfuﬁps, éﬁd anrvaluiﬁg of ipenﬁass aﬁd-fléxibility (Ga?,
1977). 7 | o

Examples of specific aztitudinél'opjgctives are given below.

Primary grades

Students will demonstrate respéct and acceptance afEindiﬁidualé
and groups different from themselves. - (Califotnia State Department’
mf Education, 1977)

in,ermeaiaté'grgdéé

Students will identify and ciarify parsanal pgsitians on a number
of issues, e.g., school desegregation, what's fair, the meaning of
truth, justice, black-white relationships., (New Castle County

[De AJ Board of Education, 1978) '

Secondary gradeq

Students will bé able to examine aﬂd discuss the positive outcomes
in the area of sports due fc he participation of individuals and
groups from various ethnic and racial backgrounds and from bnth sexes.,
(Pennsylvania Depastment of Education, 1975) :

e



Cénglusion. i .=

This chapter has suggested a number of guidelines that“might be
helpful to practitioners in.implementing a multicultural approach to edu-
cation.in a school. It cannot be emphasiéed_enoughj héwever, that these

guidelines must be adapﬁed by théischcgl's;édministrativé and':egéhing

staff to meet local needs. As McLaughlin and Marsh "(1978) explain:

In a sense, teachers and idministrative staff need to
"reinvent the wheel" each.time an innovation 1s brought
into the school setting. Reinventing the wheel helps
the teachers and administrators understand and adjust
thg inncvatian ta 1Dﬁal needs. Lesrniﬁg occurs Ehfough-

“their own néeds fﬂr additi@nal infarmatian. Cp! 87)
This need to reinvent the wheel, however, does not ﬁazessarily

mean that all agpects of a multicultural prggram must be develaped by

and for aazh local si;e- There are many curr;cular materials, evaluacion

inSEfumentsf and chef resources Ehat afe available which can be Easily

adapted or, in some cases, used as they scand What is important is that

together a ;chaalwide process to use these TESQUZCES in building a
B - ' : rf;,.i

multicultural eduééticnél~pfagfami The. final chapter af this publi:aticn'

El

Offéfs an annotated list of some materials “that pfaztitioqgrs may find‘:

=

helpful ‘as they begin Ehgir'taskg
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IIL. RESOURCES FOR MULTICULTURAL EDUCATION

This chapter ha% been desigried to offer some assistance to practi-

tioners wha are implementing a multicultural education prcgfam in their

T

instltuﬁinn and find that they need additional resource matetial "The

number of materials available 1s large and still gf@uing! Therefore the
Y
annotated lists which follow are not meant to be comprehensive; rather,

« they are inténdéd to illustraté the variety of ‘materials that might be

used and to suggESE dlrect f r further gxploratibﬁ on the part of the

pfa:tificnerg

Included in the chapter are suggestions for locating resources.in
R . \\

éﬁé éommunigy as well as desétipﬁians of several anndtatedibibliaétaﬁhiés'
of -published macterials iﬁ mulzicgléufal education. Examples of :uffiﬁula!
" or programs developed by universities ér_staté.dapattments of education
.are b:iefly ann@tazad, and urces for informatioﬁ,abﬁut évaluatiaﬁ
A‘methbdé and inétrumants are listed, Some of the documanté cited Béfe can
can be fDUﬁdAiﬁ‘lééal libraries. Hast are listed in Résoufces in Eduh

=
- cation and are available through the ERIC system. ERIC Document REPEOﬁ

+ duction Service numbers are given in the document citazion when applicable. Y

If dacuments are availsble fct putchase f:am ﬂthEt saur:es, order ng in-

fcrmatian 15 providéd |

Co$mﬁgi;y;ggsﬁu€g§§"
) _ 2 . ot . o .
For a school that has a multiethnic population, an obvious sodifce

of materiald and human rescurces is persons from the various ethnic
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&

giuuﬁs that make up the local community. GCrandparents or other félativéé
of ;he students might be asked to Shére re ﬂlléttians~at_¢ustams with the
claésj For example;' a Gérman, Italian, Puertc Rican, and bla:k grand-
péfent'might be inVited to tell about the way Ehéif family celebrated a
given holiday when they were children, or to dis uss the role of the
elderly in thei: ethnic community. Or the students may be ;Ekéﬁ?éﬂ a

- Eield trip to ﬁeighbnrhcﬁd 1ogatiuns such as the Japanese Cultural
uEﬂtEE or the SluvenianeAmaflcaﬂ League. i
N ASSigning students to recg:d oral h étaries of relativ s or people

, y ,

pr@jgtﬁ_;'Fér an'E$zellen§ des;riptién of such a prgject, see Guidelines

eigg=Drél;§;sgqty: _Eﬁg;j,:whyE ,Eggig a 1978 publicagian of Pennsylvania

Department of Education Bureau=éf Curriculum Ser#i;es (Box.911, Harris-

bufg,‘fa 19126). Another ﬂfGJECE that has pzcved succassfulris a school/

;cammunity fair in #hich students bring in artiglés of interest that indi~

/
cate, the marvy diffefent ethnic,bazkgtauﬁds feprgsented in the 5chual /o

and=ﬁhe gammunity-‘

=

Those schoals whaée populatiéns come from only oﬁe athni:'gr§gp,_cf

\_
course, can ptabably avail themselves:- gf many cf these same resources.

\'.,\ .
It may simgiy=1nvalva-more éffart_on the part of Ehe educst{pqal planners

. . . . B . ‘\ s
‘to make.contacts with appropriite resource persons in nearby communities

s ]

-and to afrange for travel.

then there are museums or chspters of histnfical societies that can’

be visited- Thete is a movemeﬁt now anard the establishment DE children's

-

o,




A -
museums in various cities across the country that seek to.enrich the

= . N
4

ip&fiéﬂgé efall visitors, Iinority cihilldren are helped to develop a

cultural identity, and mainstream voungsters are led to discover that

kS

their own ¢ ltural roots are not the only ones of value to the soci

(lodges, l978)i Some of these museums, -such as the al h [ Institute in-

=
. .

hiladelphia, l'ennsvlvania, offer a study tuiﬂe that teachers may use
F‘ 3 ¥ lv s Y K 1 C 1€ y

in: LDﬂjunEE on with trips to tie museum (Balch Tustituté, 1978). T%é

7 o | - . E e
Institute also makes available special reading materials and reference
i '

1i

‘U‘.(

Local .chapters QE such social service organizations as the Anti-
i .
on League af B'nai 3'rith (315 Eexingtan Avenue, New York, New

x*-:

‘I"J
'-m

Yore 10016) athr ‘print and dudlﬂ VLqLal ma ce ials for rent and sale

witich maj enr ch a multlcultufal apprﬁach. Another n ti 'é% center whi ch

+publishes a :azaiag of useful materials is the Council on Intert cial -~

Books fo
fact sheets amd flyers on various minority subj
lesson pLaﬁS°fGE classroom use or teacher training.

o]

Childfen, 1841 Broadway Hew York, Wéw York =16023;’ They offer

2
e

acts, as well as selected

fh . © Newspapers wr;tten in Lngll;h and other langu ages such as Spanish
» o ) . ER
are excellent resources for finding out. about the events being sponsored

[

by local community groups.—For example, the events of Aspira, a Spanish

&

o

o Y American -community self-help group, might-bé found in a pénish communi;y‘

: .. newspaper. fther eventé¢ announced in newspapers right include fa i

» - church festiv Wlsr or celebrations of birthdays of ethnic heroes. In

large metropalltan areas, upcomlng CDmmuﬁltj events-are often listed for

different cgmmuni;ies in a special weekend section of the newspapéf;

Often Ethnlc community groups have their own more f'fﬁ 1 organizations-

“ = frzopee 4
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" such as the American Hungarian Foundation in New Brunswick, New Jersey.

L This fcundatiéﬂ wasjestablished to further uﬁdéfstanding of Hungarian
culture and ﬁeritage *n Americé- It awards grants and support for.
thgarian ééudieg and programs. ?Fhe Hungarian Reséafch Centét publishes
a.newsietﬁér and pihéf publi;;giansiwhich provide assistance in the
éﬁhdy:af Huggafy and houses ﬁﬁe‘fcundaticn‘s muéegm and library iOiléEtiOﬂ.A .

Chaék_ygur telephone book for other such organizations in &aﬁr community.

: - Or consult Sg%igéigihe bibliographies described below for listing of

national arga%izazi@n offices.

Annctated Bibliographies

=

-Thg bibliographies described below were selected on the basis of

their comprehensive coverage of up%tc=daté resources ; ‘All;af them list A
aud;osﬁisuél and pfinéed‘matérials.u Iﬂ'additiéﬁ, two of‘;hémsséggést or=

3 'ganiéaéions or individuals who méy also be helpful éo‘séhaal practitioners.
Annotated b ib}é,@,aﬁéiébféim@; i-ethnic cirriculum materials, 4th
-supplement. Columbia, Mo.: Midwest Tenter for Equal Educational Opport-
unity, 1976. f(ED 129 703) : . ’

- This is EAE létast supplamént to a bibiiographyfpubiishéd in 19%4;

It iﬁEluéES books, Eilmsirfilmstrips, rec@rdiﬂés, and-bééklaté on
multiethnic sﬁudiéé, Each‘rééégrcé is‘bfiefly ﬂésctibédi- The purchase
pri:é and where it can be purchésed are noted, as is the IécémmEﬁdEﬂ grade
level wi%h which it may be used. y :




Y
e

-g

Kotler, Greta & Kuncaitis, Violetta. Bibliography of ethnic heritape’

studies program materials. Washington, D.C.: .National- Center for Urban

i Ethnic Affaifs and the National Education Associatian, 1976 T e

"the miﬁerials’deal with\and.inzludé data about audience, teaching ob-

.-jeccivés,_and ofdéfing in?g:mat;on; rThéiﬁatérials are also organized Ey-"

. paperbcunﬂ $7. 95. )

gfcﬁﬁs from all parts of Europe Asia, the South Pacific and Africa as

This is a bibliog:aphy of matEflals developed by pragects that re-

1975_ The descfiptians of the materiglg“indicatg‘thgﬁgthnic group(s) °

.\"

s . N - - : i . N . \'\7
state.. Many of .the listed materials can be seen on disp;ay at the i,

Naﬁiéﬂal,éenter for Urbag Eéhnic" Affairs! Reso rce Center, 1541 léth

=’5t,, N.W., Washington, D. .C. 20036.

‘Materials aﬁd human resources for teac ing e;hnicrstudlés. _An annotated R

biblingraphi. Bauider Colo.: . Sccial Science Education Cansortium, Inc.,

1976. .- (Order from SSEC 855 B:oadway, Boulder, Colo. 80302. 275 PP.s

Th is document 1is pgrhaps the most camplete and usaful reference spurce

) availablé. IE cantains over 11@0 Entrles and includés sections far ethﬂic

wéll és far the major religious~group511ﬁ this country.. Ihe materials

in each section are divided int@ fau;,categories. curriculum ﬁatériaié

(further dividéd intg gtades K-6 and 7—rz), gtudent resaﬁfces, teaﬁth

Eesaurﬁés,'and.éiimsg The fitst category includEs products that have both

a

packages, .Each’itém in this category was analygéd and:EEen'raged on a

ecale of 0-6 for the follawing criteria: farmat, realism and accuxacy,

intercultufal undérstanding, educational quality, and QVéfall recnmmenda=

tion. -Those textbooks which have littlé or no multiethnic content are '

a

‘listed but not ratédg Most of the curriculum materials included were

€
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_publiahad after 1965; those published earlier generally havé a "melting
‘pot" ‘point, of view and therefore are outdated: Student ‘and teacher

fasauraagj however, contain caftaLn;“aLasaius" wLLh-uafli/f publication -

dates.. | L L -

New Eafafaa;;vaaﬁ X ;

Bsources. :Harriaburg,=Pagi ;

(ED 146 [284 ) S =v
)

Tha Staca Board af Educ'tinu in Pennsylvania appfavad the inclualan

of racial athnic and wumanla studiaa in tha aurriaulum of all sahools in-

r

" that stdte “Thia biblingf phy haa been compiled- ta halp aahoéleparaanaa;

1
ocate %aa urces which would anabla them to’ fulfiLl this mandate. Thée

;bibliog aphy is divided i ta two aacfiona. Tha f rat pafa lists materials
1aavarin the majar raaial and azhnic groups in~ tha ‘United- Stataa, tha
_Eaacand art covers women' atudiea material. Tha itama listed- inalude
:fficﬁian non fiatlon parirdltala and artlalaa /éudiaev ual matarlal, and

3

natlana% organlaatlana.i Fach item ia b?iafly daacfibad =Addfaaaaa,

ardaring 1nformat1an are given as applicabla.

f'prlcaa,jand othat necessar

~ The app

;o matarial

&

Y i ;
Multicultural Curricula
Multickltural Curric

K
i
i

!

A aa.prahanaiva aaatch thr,ugh the ER%C system or examination of

some of the

cu

more currilcula similar to the oneg ann Eatad belaw. Ihaaaxcatfiaula #

-~ have been




B

be developed locally’or on the state level. Althﬁugh the curricula differ

" from one another in many respects, they do have certain important aspects
in common. All stress the importance of .the students' coming to terms .

'Qith their own ethnicity and sélf%identityiias well as the importance .

cf'learﬂ;ng about and ac:zepting Ehefethnigigy of others. FMost of the
‘authors fégérd a;multicultufal appf@é;ﬁ as ne&éessari;y-1§térd1321p1idary;.5
 §hgre£Drg, the:cufrichia éffgrrlééfnigg activitiés that can'ﬁé implemantédj
in a variety of glass:oqﬁs fr;ﬁvscién;é ;o sacialzstﬁﬂiésj or from Eng;ish
“éo ham&fecané@ics. Althéuéh‘same of the cufricula afe devéléégdiespecially
_ES; use in elementary or gs;oﬁég;y cléssés; the authors have fé%_thg most ..~
?érﬁ affirmed ;he need fog:a K-12 mgltiiultural apéroaeh agdzéee,ghéir
parﬁicuiar p;édﬁ;t é§'>§ﬁlyigné part of a s;hool system's ef:ﬁrt in‘thié,

xfégard.

-Equal,tigbzs;- An intergroup gdu;aﬁion'cufficulumi Harfisbufgz Pennsyl-

vania Department of Education, 1974. (ED 099 200)

~__ . This eurriculum was designed as a resource for persons who are

Eés?oﬂéiblEAfﬂf multicﬁltu:al education pfagfams in. the Pennsylvania
schools., Its goal is to encourage tedchers and students to explore the

_attitudes and skills that are needed in order to establish good relation-

& .

-ships bgt%eeﬁfpgfsons of different raciél, religious,. ethnic,. and socio-.
economic g!rou"ps .

Gibson, John., The iﬁtergfoggi:elatians,;hfficulgmzf,ébbgogram for ele=

'mentary school education; Vols. I & II, Medford, Mass.: Tufts University .

Lincoln Filene Center for Citizenship and Public Affairs, 1969. (ED 058
167 and ED 058 168) - : o ) P

lThe first volume of this curriculum discusses the intergroup .relations

curriculum project which was concerned with inte:grgup Eﬂuaatiaﬁ in the
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.Uéissd\SEstss'sﬁdiwhish dsvslopsdsths program thst-is'sffsrsdgin_Vaiﬁms'
- II. Dbjsctivss of the program inslude , ths dsvsispmsdt sf a pssitivs;'
-_sslf snncspt* an understanding of the similarities and diffsrsusss bstwssﬂxb

various ethnic'groups, as well as thsir ssntributiéns so sosisty in the

psst and present; and ths sﬁcnursgemsnt sf Ehs shild to be an sctivs

\ B

psftisipsnt in the tssshingalsstning pfassssi; Ths msthsdslagy of ;hs
l

course ssiis far industivs tssshiug and fnr the use of rals slsyiug,

inquiry, discovery, gsming snd othsr skill sgtivitiss thst rsquirs sctivs ”

a

psrcisipstion byechs'stgdsQEs. " The nvsrsrshing ffsmswsrk far this surri=

culum is shs-gsvsfning prsssssi- The program stssts with a unit Qn_govsre
nance in the ‘home and continues through school and spmmuniﬁy to the
nation and the hemisphere. Each unit offers learning activities- that

;_ iﬁsluds'ébjsstivssgxprsssdusss, lists of materials needed, sndegisé.
cus sion guidsliﬁss for studsnts.
7-’rs ram in multi—sthnis heritage studiss. Multi-ethnic currisulum'

units -— primar e, and s idary - levels. Mankato, Minn.:
Hanksts State: lelsgs Minnrity Grsup Study Csntsr, 1974 (ED 115 635) .

'Ihs’ugitsiinrthis progrsm were dsvslopsd_by tssshsrs wsfking with
* students st'vstiqus_sgs levels and in vsriags sshoql'dissiélinss;; How-
ever, sll»shé.uni;s sss dirsc;sd sswsrq a set of ssmmsh-inssfustionsl'
gﬂals‘wﬁiéh emphasize t s,posisivs=nstssé of cultural divsrsity,.ths need
?fsf pssitivs aﬁtitudes sﬁgﬁg studsnts toward their own sﬁhﬁis identity |

"~ and shst:sf sthsss, e development’ of an undsrstsnding of the. sosisl

Esrsss that limit sppﬁrsunitiss for_soms sthnis groups, and the spprssissi

sisn of the achievements of psfsons from all sthnis bsskgfsuﬁdsf' The

o |




B

,uﬁiﬁ§=sugggst a variétylgﬁ_apétgé¢ﬁe§ té.bé éiplcfeézéy éeaghets.
- Activitfes_aﬁe ;fferéd for élaséés at Eﬁé-pfiméfy;;iﬁfgiﬁédiéte,'ané‘?
-§Eééndar§ level. . Each activity inciudes cbjectlves; procedures, a;
;1ist of needed materials; and usually a list of references_- The Minarity
iCroup Study Center also has ggmpiled bibllagraphies of tEacth resaurces-
for Whité éthnic gfcups as ‘well as for’ Native Ame:icansg - |

New pargggcﬁives in interg;gup Eduiatign. V@ls. 1 and 2. Baltimore:
Maryland State Depaftment of Educatian,,l??E. (ED 115 628 and ED 115 629)

&

This tucavalume guide to*intergroup educatian was fofmula;ed by

Eéachers from local eduzatianal agencies iﬁ Hafyland and was refined

L]

. after .a -.one=year pllat test. Volume i'isficr use in eléméﬁcary'schcois;=
.Valumé 1T is for use in middle, junigr high and senior high 5chgnls_

" The ‘goal af?the progtam 1s to diract students taward an uniefstanding

" and appreciatian of all athni: and cultural groups_, Itgis_builﬁ around .

Eour broad chemes: the_equal,wqfth'gf everyApEfson;'thg équél worth
“of év;:y ethnic §raup§ préjédige'énd disgriminatiqn;:éga idéaié and
.gaaliFiés}_ Teaching units férbaagg ihgm% are offered at each level.
-Thé,uﬁits igﬁiudé‘é déscfiptieﬁ of ;énﬁént; intgrdisﬁipiinary 1éarﬁingl‘

activities, lists o of resource materials, and asséssment tasks as appro—

'.pfiate, B d ] \_ ' V:E :i ,-j o o N

) gmlth Gary & DtEfD éeérga, Teachlﬁg about cultural awareness., " Denver,
Cclo.g‘ University nf Denver Center for Teachlng International Relations,
1977. (Order. from Materials Distributions, -Center for Teaching Inter-—
‘national Relations, Unlvafslby of Denver, Denver, Celo. 80208. 225 pp.,

’paperbaund -$7.00,) : : : !

This cufficulum guide is one of several offered by the Center for use
in SECﬁndafy aﬂd college ¢1é$sroom5, Thisvparti ular volume @fféfg
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supplementary matetials ‘that are apptapriate for use with studEﬂts fram

upper ele mentary“thrcugh seniﬂf high schgcl grades. It. uses a per;eptual

appfna:h to fac us Ehé {ndl’idual studént 8 apinions and uttitudes 1n arder
to help him or hef become aware of persgnal steratypas, ptejudic35, and

be;iefs. Thé activities included in this vclumé afé dividéd 1ﬁta hree- )

' éactians. The first section, "Perceptinﬁ,“ is composed af activities

' de"g ed to dispel stereatypas.. Thg activities-in the sezand sectian,r_

""Culture ané'ug,f use rﬁle play to help 5tudents beaame more familiar with
;éhéf'cultures‘; fhé third secticn cuntains cansciausness faising activitiés
on’ discfiminaﬁiun and ragism; Each actiVity is meant.to’stimulaté dis~
:ussion rather . than to ba an Eﬁd in itself. The activities within the
various séctién are varied-agd eagh=inc1udas gbjaz;ives, li t qf mate:iéls;'
procedures, Eiﬁe allétQEné?-aﬁdgapprapfiéte-gyade-1evei; o |

» . . ~Evaluation Materials -

.+ It has beén.éaintéd out'in the ?f&cedingszhapﬁer that é su;gessful

;Sideratlan 1Qcal=’egd ’ i~t st =and'éanditiansr It follows, than,'thaf! ’

. the ava]uatian prazéss for a multi;ultural Educatian prcg;am should also

be l@cally develcpéd anﬁ ,eéigﬂed afound thE néedsj abjézﬁivgsiédesifed
student auzegmes, and ather program aspe ts whigh héve bEEn detéfminéd by

members of the school ¢ ,ammunity._ The pragram evaluation matérials deacribed
E £ . ’ 7 '.n T, £ %
below can be useful, however, in pfc?iding'guidél%nes for lécalievaluati@n

_ ' . , N . o .

that may bé;adaﬁted(gr adapted for local useg_=Iﬁ:additiani]§ few sources

ars suggested for locating instruments that measure student attainment

~3



" of .both cognitive 5nd=aifeztivg:obj2céives and for instruments that may

bevﬁéed7§g-agalyga,tuffigulum_mategiéls for a multicultural program.

. LY
4 (I =

*Pragram Evaluation’

Callfarnla t

ate Department of Education. Kit of materials for needs
nd evaluation: Multicultural education. Sacramento, Calif.:

S
" assessment an
‘Author, 1978.

"

vThE kit reflects a variéty of appraacheé to méasﬁtement and éValuatién.

needs,-WlEh patLerﬁs of attitude and dpiniﬂn, and withfthe evalﬂation

!af inﬁservice conianz, presantaﬁion meEhods, ‘and outcomes

Multiethﬂi: Educacion program evaluazion checklist. 1In ﬁational.CounEil,

for the Social Studies, Curticulum guidelines for multiethnic education.
Arlingtan, Va,: Authar, 1976. C o : ' 7 Lo

Thi% cﬁécklist is’ based on the 23. guidelines that’ NCSS has propcsed far

multiethﬁic educati@n prggrams, and includés sevaral questions under EEEh
of Ehé guidelinesg Thé-usef is asked to answer Each quastlon with &

rating statemgnt,_raﬁging “From stgéngly" ta‘"hafdly'aﬁ all." .

~ﬂ.Natianal Study'of Schoai Evaluaﬁ;on. Evaluatian gu1deliﬂes foz multi-

Szulturalzmultira;ial education. A:lington Va.: Author, 1973,

(ED DBl 791)

These guldelines are designed to help schools gathar daza -about their

2 -

i multigulgural programs. " The three pivotal paints of the évaluatiﬂn are:

s %
*,

(L) ché:actéfistics of the school and its tommunityér(Z) the school's
: _ ; f

general §hilcsophy and objectives; and (3) the specific cummitment the

_school has made to éducating its. students for.a pluraiistic'Soéietyj

\ -

Appended to the book are two survey iﬁgtruméﬁtg, one for use with

F . % "v ) . ) :
teachers and the other for use with students. v
- .
i
|3 T B
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datarlals Evaluatian -,

. ® . . &
- Echnlc Szudles 1aterials Analysls Ipstfument.; Eauldér} Colo.: Social
S SGlEnEE Edu;aﬁlan Consortium, 1975. (ED 128.279)
Fth bﬂcklet is an 1n5tfumenc fgr aualyzlng ecth; %cudigs curriculum -

£

'maﬁerlals far grades Kalzi 'Thé five séctiaﬁs of the iﬂstrument are:
EIE— product charagteristlgs, general edugatian qual;ty, ethnic heritaga

Eﬁntéﬂt, adaptanlllty of materlals ;c candlglons of use, and Qverall"

" . evaluati@n;

Califérnia State Department af Lducatlan Office of Intergraup Relatlansi
 Guide for multicultural education: anﬁggﬁ_andigggggxt; Sacramento,

Calif.: Author, 1977*

p,;

:Thisﬁguidefinﬂ;udes two instruments to be used in analyzing materials
for a multicultural program. One is a preliminary screening form which

. . L 1o ) . o o '_ e __‘
-can-be used to determine whether an item, in brief examination,.seems to

g c;f full énélysisg Tﬁe fauf=p§intg to be checked relatg;ta.r§1éyanceg’

_apprapr;azeness, standards of quality aﬁd nondisc i,im, tory ccnﬁéﬁti_ Any

item that fails one or more of these checks isirejéctedﬁwithgut further |

-

examination. -The second instrumenc is a specific and detailed question-

naire which requires ‘a fiil review of both the format af¥ content of -
' each item. It is cdncerned with such areas .as instructieral purpose and
design, eghﬂic perspective, multiethnic perspective, biases in the
- material, Eééihér nreparation needed; and evaluation techniques.
/" .
k] &
] & € 8
kS A ’ -
1 3 -
il 4
P : = "
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Lvaluat;on Iuatruments for Lse tlth 5tudgnts

Cartés, Carla£ E. wlth Hetgalf Fay & llavke, Shareyl.’ Ug@gﬁgﬁgndiﬂg‘
.you ard Ehénigriipb Eur taaﬁthg about cthnicity. ~soulder, Colo.: LRIC

Clearinghouse for Social Studies/Social “ELence'Lduzatlcn snd ocigl
" geience Lducation Consortium, Inc., 1976.

%
=

The final chapter of this booklet iden§i£i§s a unumber of réesources to

Pobjectives in

measure the achievement of botihh copnitive and affecti

multietinic education. ‘The annotatiofi supplied for each instrument offers

information on authors, grade level, and tiie source from whicii the in-

strunerit may be obtained. : S ) . ¢
T . i R ) ) u

fesources in the Fractitioner's Qvn azhaal

= - . 1

£y
5

“the pﬁaétitignEE's interest in the tépic. This interest can feéult in

. the discovery of other resources within the practltiongﬁ s own’ school.
. . = : : . . Kl
o The set Of=quéstiﬂﬂ5 pfesen;éd on the EDLLoﬁiﬂg Ppage can,aid'in this

' discovety pfacess, by d;re¢ting aEEEntiOﬁ ta Ehasé areas in which the
‘conditions may fa:iliéatg or debilitate multicultural.aducation. Using
these quest ir one can devglop a Schcol Multicultufal Education (MCE)
Resaurce Pfofiie for one's own sahéﬂl. 7

7 Although the task.of: developing the Schaal MCE Resource Prcfile
3 - . ) .

might be done by one person alane, it is much more valuable, iﬁ terms

of muLclcultural education advocacy and insights, ‘to interest colleagues -

=

in becoming iﬂvolved in Ehe ﬁask. A group af interested persons Qauld

make indEpEﬁdEﬁt investigations of the Basic Quastian Aréaﬁ. They'couL&"

ERIC

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

course, Eg’ccnsttﬁgt the School MCE Resource Profile

=
hd N
L]

together to report findings. - The geal -of the task is, of ~

w 2

a document which

a . . : R S P
-

- B

can’be, used as a caréfully developed féundatigu for future improvement .-

€ = i

of multicultural education in the school % S
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. 2. .Eﬂucatiuual Guals-and ijégrivéss-

4, Cuumuﬁiry Invulvemeﬁt;'

. . P

é-"- £- E - \

'_‘7' S BASIC QUESTIDH AREAS FDR A ‘SCHOOL
HULTICULTURAL EDUCAIIDN (MCE) ‘RESOURCE PEOFILE

.8,

Th? Curriculum

'ia; When ;he currirulum hag been reviged cr new - :urriuula have been _

'ﬂ'ré special units or uuurses relatéd to aspeuts uf HCE?

(For elaburati,f, ‘see "Schuul Curriculum" in Chapter 11 snd "Currieulum
Resuurcés in this chapter ) R e C L

=

a.. How do present goals or ubjectivés for tud f er HCE in
terms uf kunwledge or skills? . : :

bi, Hnw do present goals or. ubjectives for students fuster MCE,
in rermE of attitudes or behavior? :

(For elaboration, -see "Gualg and Dbjectives in Multicultural Educatién
in Chaptér II ) . : .

g._ What is the ethnic cumpnsitiun of various. gruups within the

“schuul staff (including service pergnnnel :eacherg, aﬂd adminiatraturs)

b. What Etaff develupment gffurrs have been made . to equip these /

. various graups for multicultural seusitivity and educarinn? _ /!

& .o i B B .

(For elabaratiun, see "' School S aff" Chapter II ) o

. . & : e g ma e e _
. a. Hnw have any of the ethnic gruups in the ‘school's ‘community ‘been -
involved in advising abuut the ethnic implicatiuns of variuus school

decisions? . - : . . S o
. b.  How does rhefsghcui make use of the ethnic ‘composition of its .. -

-rummunity7

i(Fur elaburatiun, see "Schuul/Cummunity Relations".in Chaptér:il and

"Community Resuurces" #n rhis chapter.)

= l o - -

fa -
. . H

5. cher Pnlicies -and Pra Agriges-

‘a' - What current Ethuul pulicies or prucedureg are guppurtive of MCE? -

b.  What current schuul pﬂlicies ar prucedures are unfavuréble to MCE?

Y *

{For. elaburariun, see_"Srhuul Pulicieg or Pruceﬂures“ iu Chapter 1I. )

Y
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